
Section 1. AIMS Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during 
Academic Year 2016-2017 ?

2018 EPP Annual Report
CAEP ID: 10318 AACTE SID: 3210

Institution: Montana State University - Bozeman

Unit: College of Education, Health & Human Development

 
 

1.1 In AIMS, the following information is current and accurate...
  Agree Disagree

1.1.1 Contact person

1.1.2 EPP characteristics

1.1.3 Program listings

Enter a numeric value for each textbox.
 

2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 217 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 
schools (Do not include those completers counted above.)2

78 

Total number of program completers 295

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2016-2017 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

No Change / Not Applicable

3.2 Any change in the legal status, form of control, or ownership of the EPP.

No Change / Not Applicable

3.3 The addition of programs of study at a degree or credential level different from those that were offered 
when most recently accredited

No Change / Not Applicable

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or 
delivery, from those that were offered when most recently accredited

No Change / Not Applicable

3.5 A contract with other providers for direct instructional services, including any teach-out agreements

No Change / Not Applicable




 


Professional Educators of Montana Code of Ethics 


Professional educators recognize and accept their responsibility to create learning environments to help all students 
reach their full potential.  They understand the trust and confidence placed in them by students, families, colleagues, 
and the community.  To achieve their professional purpose, educators strive to maintain the highest ethical standards.  
The Professional Educators of Montana Code of Ethics sets out these fundamental principles which guide their behavior.     


Principle I.  Commitment to Students and Families.  The ethical educator: 


A. Makes the well-being of students the foundation of all decisions and actions. 
B. Promotes a spirit of inquiry, creativity, and high expectations. 
C. Assures just and equitable treatment of every student. 
D. Protects students when their learning or well-being is threatened by the unsafe, incompetent, unethical or 


illegal practice of any person.    
E. Keeps information confidential that has been obtained in the course of professional service, unless disclosure 


serves a compelling purpose in the best interest of students, or is required by law.   
F. Respects the roles, responsibilities and rights, of students, parents and guardians. 
G. Maintains appropriate educator-student relationship boundaries in all respects, including speech, print, and 


digital communications.   


Principle II.  Commitment to the Profession.  The ethical educator: 


A. Fulfills professional obligations with diligence and integrity. 
B. Demonstrates continued professional growth, collaboration and accountability.  
C. Respects the roles, responsibilities, and rights of colleagues, support personnel, and supervisors. 
D. Contributes to the development of the profession’s body of knowledge. 
E. Manages information, including data, with honesty.  
F. Teaches without distortion, bias, or prejudice. 
G. Represents professional qualifications accurately. 


Principle III.  Commitment to the Community.  The ethical educator: 


A. Models the principles of citizenship in a democratic society. 
B. Understands and respects diversity. 
C. Protects the civil and human rights of students and colleagues. 
D. Assumes responsibility for personal actions. 
E. Demonstrates good stewardship of public resources. 
F. Exemplifies a positive, active role in school-community relations. 
G. Adheres to the terms of contracts, district policies and procedures, and relevant statutes and regulations. 


 
 
Adopted by the Certification Standards and Practices Advisory Council July 13, 2016 





Code of Ethics Adopted July 2016.pdf
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		Field Performance Assessment

		10.58.501 TEACHING STANDARDS (1) All programs require that successful candidates:



		1b: Demonstrating Knowledge of Students:       1b.i Child and adolescent development and learning processes 



		(a) demonstrate understanding of how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, behavioral health continuum, and physical areas, and individualize developmentally appropriate and challenging learning experiences for learners of all cognitive abilities;



		1b: Demonstrating Knowledge of Students                  1b.v Students' interests and cultural heritage

		(b) use understanding of individual differences and diverse cultures and communities, including American Indians and tribes in Montana and English Language Learners (ELL), to ensure inclusive environments that enable each learner to meet high standards;



		2a: Creating an Environment of Respect and Rapport  (student-teacher and student-student)

		(c) work with others to create environments that support individual and collaborative learning and that encourage positive social interaction, active engagement in learning, and self-motivation;



		1a: Demonstrating Knowledge of Content & Pedagogy; Understanding and application; element (knowledge of content and structure of discipline)(knowledge of prerequisite relationships)(knowledge of content related pedagogy)

		(d) demonstrate understanding of the central concepts, tools of inquiry, and structures of the discipline(s) the candidate teaches and create individualized learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content, and include the instruction of reading and writing literacy into all program areas;



		1e: Designing Coherent Instruction (relevant, engaging, organized); elements (learning activities, instructional materials and resources, instructional groups, lesson and unit structure)

		(e) demonstrate understanding of how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues;



		1f: Designing Student Assessments (fits goals, standards’)



3d: Using Assessment in Instruction (criteria understood by students, monitors learning, actionable feedback, opportunities for students to self-assess); elements (assessment criteria, monitoring student learning, feedback to students, self-assessment for monitoring progress)





		(f) use multiple methods of assessment, including formative and summative assessments, to engage learners in their own growth, to monitor learner progress, and to guide the teacherꞌs and learnerꞌs decision making;



		1c: Setting Instructional Outcomes (significant, appropriate); elements (value, sequence, and alignment, balance and suitability for diverse students)

		(g) plan and implement individualized instruction that supports students of all cognitive abilities in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context;



		3c: Engaging Students in Learning (cognitively challenging, supports outcomes, effective grouping, interesting & relevant materials/resources, effective pacing, includes reflection & closure; elements (activities and assignments, instructional materials and resources, structure and pacing)

		(h) use a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections and build skills to apply knowledge in meaningful ways;



		4e: Growing and Developing Professionally (participates in professional development, accepts supervision); elements (enhancement of content knowledge and pedagogical skill, receptivity of feedback from colleagues)

		(i) engage in ongoing professional learning and use evidence to continually evaluate candidate’s practice, particularly the effects of candidate’s choices and actions on others (learners, families, other professionals, and the community), and adapt practice to meet the needs of each learner;



		*4c: Communicating with Families; elements (information about the instructional program, information about individual students, and engagement with families in the instructional process)

		(j) interact knowledgeably and professionally with students, families, and colleagues based on social needs and institutional roles;



		*4d: Participating in a Professional Community; elements (relationships with colleagues, involvement in culture of professional inquiry)

		(k) engage in leadership or collaborative roles, or both, in content-based professional learning communities and organizations and continue to develop as professional educators; and



		1a: Demonstrating Knowledge of Content & Pedagogy; includes IEFA Essential Understanding and application

		(l) demonstrate understanding of and ability to integrate history, cultural heritage, and contemporary status of American Indians and tribes in Montana. (History: 20-2-114, MCA; IMP, 20-1-501, 20-2-121, MCA; NEW, 1979 MAR p. 492, Eff. 5/25/79; AMD, 1984 MAR p. 831, Eff. 5/18/84; AMD, 1994 MAR p. 2722, Eff. 10/14/94; AMD, 2000 MAR p. 2406, Eff. 9



		4f: Showing Professionalism (honest, ethical, well-intentioned)

		Professional Code of Ethics











Our program goes beyond the PEPPS: 

		1d: Demonstrating Knowledge of Resources (tech, library, internet)



		2b: Establishing a Culture for Learning (relevance, expectations, persistence)



		2c: Managing Classroom Procedures (groups, routines, transitions, materials & distribution, working with paraprofessionals)



		2d: Managing Student Behavior (expectations clear, aware of student behavior, productive response to negative behavior/student needs)



		2e: Organizing Physical Space (effective use, safe & accessible)



		3a: Communication with Students (expectations, clear directions, concepts & strategies, precise/appropriate written & oral language)



		3b: Using Questioning and Discussion Techniques (effective Qs & prompts, high quality discussion, verbal & nonverbal engagement)



		4a: Reflecting on Teaching (journals weekly with field supervisor, gives ideas on improving lessons)



		4b: Maintaining Accurate Records (keeps accurate student records and/or grade book)
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		InTASC Standard

		Framework for Teaching Component(s)



		#1. Learner Development

The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.

		Domain1:Planning and Preparation

1b Demonstrating Knowledge of Students (e.g. Child and adolescent development and Learning process)



		#2: Learning Differences

The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.

		Domain 1: Planning and Preparation

1b Demonstrating Knowledge of Students (e.g. Special needs, Students' skills, knowledge, and language proficiency, Student's interests and cultural heritage).



1c. Setting Instructional Outcomes



		#3: Learning Environment

The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.

		Domain 2: Classroom Environment

2a: Creating an environment of

respect and rapport 

2c: Managing classroom procedures

2d: Managing student behavior.



2e: Organizing physical space



		#4: Content Knowledge

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.

		Domain 1: Planning and Preparation

1a. Demonstrating Knowledge of Content and Pedagogy



		#5: Application of Content

The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.

		Domain 2: Instruction

2b. Establishing a culture for learning

Domain 3: Instruction

3a. Communicating with Students 

3e. Demonstrating Flexibility and Responsiveness



		#6: Assessment

The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.

		Domain 1: Planning and Preparation

1f: Designing student assessments

Domain 3: Instruction

3d: Using assessment in instruction













Montana State University

Correlation between the Danielson Framework for Teaching and the Interstate Teacher Assessment and Support Consortium  (nTASC) Standards





Created by The Danielson Group, https://www.danielsongroup.org/framework/
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		InTASC Standard

		Framework for Teaching Component(s)



		#7: Planning for Instruction

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.

		Domain 1: Planning and Preparation

1e: Designing coherent instruction



		#8: Instructional Strategies

The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.

		Domain 3: Instruction

3b. Using questioning and discussion techniques

3c. Engaging students in learning



		#9: Professional Learning and Ethical Practice

The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.

		Domain 4: Professional Responsibilities

4a. Reflecting on Teaching

4b.Mainting accurate records

4e. Growing and Developing Professionally 4f. Showing Professionalism



		#10: Leadership and Collaboration

T he teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.

		Domain 4: Professional Responsibilities

4c. Communicating with Families

4d. Participating in a Professional Community







Danielson-FrameworkUpdatedInTASC3.27.18.docx




 
Enjoy what you are doing, have patience with yourself, keep a sense of humor, understand and respect boundaries, 
practice self-care, take nothing personally, and be relaxed!  Make others feel valued through empathy, humility, 
positivity, sensitivity, compassion, trustworthiness, and humane treatment.  Be authoritative not authoritarian while 
remaining confident, firm, and consistent.  Stick to what you said and invest in others as people using a growth 
mindset (2016 teacher candidates and mentors). 


 
 


 


 


#1 Communication competencies appropriate to one’s professional level and teaching context: 


➢  Using appropriate grammar (syntax, inflection, and word choice) in oral communication. 
➢  Speaking distinctly and with confidence. 
➢  Interacting sensitively to situation and circumstances with professors, students, peers, and colleagues. 
➢  Using correct spelling, Standard English mechanics, and meaningful word choice in written expression. 


#2 Intellectual competencies appropriate one’s professional level and teaching context: 
➢  Mastering relevant content in subjects commonly taught in K-12 settings. 
➢  Mastering pedagogical principles and their application in field settings at a level deemed        


appropriate by the MSU faculty. 
➢  Comprehending, memorizing, analyzing, and synthesizing material. 
➢  Developing reasoning and decision-making skills appropriate to the practice of teaching. 


 


#1 Dispositions toward professional engagement: 
➢ Committing fully in all class activities and field settings. 


➢ Presenting a consistent professional appearance, including dress, body art, and hygiene. 


➢ Prioritizing obligations to maintain poise and complete all responsibilities punctually and efficiently. 


#2 Dispositions toward valuing diversity: 


➢  Showing habitual respect for and promotion of others’ cultures, languages, abilities, views, etc. 


➢  Implementing equitable practices when planning instruction or when organizing assessments/testing. 


➢  Working collaboratively for positive learning environments sensitive to school & community values. 


#3 Dispositions toward embracing feedback for professional growth:  


➢ Accepting, responding to, and seeking out experienced critiques of one’s professional development. 


➢  Taking responsibility for one’s own growth, regularly reflecting on personal teaching strengths and flaws. 


➢  Maintaining a calm professional distance during conflict, showing a willingness to “let things go.” 


➢  Exhibiting resilience by persevering in the face of injustice or challenge. 


#4 Dispositions toward a collaborative team spirit:  


➢  Practicing thoughtful, active listening and mindful observation of people and situations. 


➢  Including colleagues, learners, and others in setting goals and in making decisions. 


➢  Using various methods of clear and professional communication to forge connections with diverse colleagues. 


#5 Dispositions toward ethical behavior:  


➢  Understanding and applying professional educator ethics, standards, law, and policy. 


➢  Exercising judgment and discretion as an advocate for students. 


➢  Showing commitment to the ethical collection, interpretation, and application of data. 


#6 Dispositions toward responsibility and trustworthiness: 


➢  Showing appropriate accountability to those served through positivity, professional courtesy, self-control, 


and unbiased concern for others—both in and outside of the school community (including online). 


➢  Evidencing continuous learning by drawing on policy and research to reflect and improve practice. 


#7 Dispositions to responsive, encouraging student-centeredness 


➢ Responding to students’ strengths as a basis for growth and to their misconceptions as opportunities. 


➢  Using varied forms of timely, kind, and meaningful feedback according to each learner’s unique needs. 


➢  Encouraging flexible learning environments that support learner expression and discovery. 


➢  Working to develop each learner’s capacity to self-assess and to provide respectful, positive peer assessment. 


Professional 
Competencies 


These are required 
by Montana State 
University for all 
professional 
educators and are 
evidenced by the 
behaviors 
indicated.   
MSU professional 
educators will able 
to demonstrate 
the following… 


 


 Professional 
Dispositions 


 
 
These are required 
by Montana State 
University for all 
professional 
educators and are 
evidenced by the 
behaviors 
indicated.   
 
 


MSU professional 
educators will able 
to demonstrate 
the following… 
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Completer Satisfaction Survey

Instructions  

As part of our commitment to continuous improvement, and our efforts to meet and maintain high standards for our state and national accreditation, we are seeking feedback from recent graduates of our institution regarding preparation for entry into the teaching profession.  

Your responses to this anonymous survey are very important and will be used to:  

1. Identify the strengths and areas for improvement in our educator preparation program; and

2. Support continuous improvement across Montana education, from preschool through college.





Licensure area:  _______________________	Year of Completion: ___________



Indicate your degree of satisfaction with your preparation to:

		Area of Professional  Preparation

		Very Satisfied

		Somewhat Satisfied

		Somewhat Unsatisfied

		Very Unsatisfied



		1. Design instruction, based on learners’ development.

		☐

		☐

		☐

		☐



		2. Differentiate instruction effectively for English Language Learners (ELL).

		☐

		☐

		☐

		☐



		3. Differentiate lessons for sub-groups of students and for individuals.

		☐

		☐

		☐

		☐



		4. Provide an environment engaging students in self-directed learning.



		☐

		☐

		☐

		☐



		5. Manage a classroom conducive to learning. 

		☐

		☐

		☐

		☐



		6. Use digital and interactive technologies to engage students in learning the content.

		☐

		☐

		☐

		☐



		7. Display accurate knowledge of important concepts and their interrelationships.

		☐

		☐

		☐

		☐



		8. Encourage critical thinking for problem solving.

		☐

		☐

		☐

		☐



		9. Analyze assessment data to improve the effectiveness of instruction.

		☐

		☐

		☐

		☐



		10. Plan instruction based on knowledge of students in their community context.

		☐

		☐

		☐

		☐



		11. Implement instruction aligned with Montana State content standards.

		☐

		☐

		☐

		☐



		12. Use a variety of instructional strategies.

		☐

		☐

		☐

		☐



		13. Grow as a professional. 

		☐

		☐

		☐

		☐



		14. Analyze effects of choices and actions on others.

		☐

		☐

		☐

		☐



		15. Respect beliefs, norms, and expectations of families.

		☐

		☐

		☐

		☐



		16. Apply knowledge of the legal responsibilities of teachers.

		☐

		☐

		☐

		☐



		17. Engage with supervisors in supportive, professional conversation.

		☐

		☐

		☐

		☐



		18. Take an active role on the instructional team.

		☐

		☐

		☐

		☐



		19. Accurately incorporate the 7 Essential Understandings of Indian Education for All.

		☐

		☐

		☐

		☐







		11/30/2016
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Employer Satisfaction Survey



Instructions

As part of our commitment to continuous improvement, and our efforts to meet and maintain high standards for our state and national accreditation, we are seeking feedback from employers who have hired recent graduates from our institution regarding preparation for entry into the teaching profession.  

Your responses to this anonymous survey are very important and will be used to:  

1. Identify the strengths and areas for improvement in our educator preparation program; and

2. Support continuous improvement across Montana education, from preschool through college.



Teacher’s Licensure area: ____________________________	Year of Completion: ____________



Indicate your degree of satisfaction with the preparation of your teacher to:



		Area of Professional  Preparation

		Very Satisfied

		Somewhat Satisfied

		Somewhat Unsatisfied

		Very Unsatisfied

		Not Observed



		1. Design instruction, based on learners’ development.

		☐

		☐

		☐

		☐

		☐



		2. Differentiate instruction effectively for English Language Learners (ELL).

		☐

		☐

		☐

		☐

		☐



		3. Differentiate lessons for sub-groups of students and for individuals.

		☐

		☐

		☐

		☐

		☐



		4. Provide an environment engaging students in self-directed learning.

		☐

		☐

		☐

		☐

		☐



		5. Manage a classroom conducive to learning.

		☐

		☐

		☐

		☐

		☐



		6. Use digital and interactive technologies to engage students in learning the content.

		☐

		☐

		☐

		☐

		☐



		7. Display accurate knowledge of important concepts and their interrelationships.

		☐

		☐

		☐

		☐

		☐



		8. Encourage critical thinking for problem solving.

		☐

		☐

		☐

		☐

		☐



		9. Analyze assessment data to improve the effectiveness of instruction.

		☐

		☐

		☐

		☐

		☐



		10. Plan instruction based on knowledge of students in their community context.

		☐

		☐

		☐

		☐

		☐



		11. Implement instruction aligned with Montana State content standards.

		☐

		☐

		☐

		☐

		☐



		12. Use a variety of instructional strategies.

		☐

		☐

		☐

		☐

		☐



		13. Grow as a professional.

		☐

		☐

		☐

		☐

		☐



		14. Analyze effects of choices and actions on others.

		☐

		☐

		☐

		☐

		☐



		15. Respect beliefs, norms, and expectations of families.

		☐

		☐

		☐

		☐

		☐



		16. Apply knowledge of the legal responsibilities of teachers.

		☐

		☐

		☐

		☐

		☐



		17. Engage with supervisors in supportive, professional conversation.

		☐

		☐

		☐

		☐

		☐



		18. Take an active role on the instructional team.

		☐

		☐

		☐

		☐

		☐



		19. Accurately incorporate the 7 Essential Understandings of Indian Education for All.

		☐

		☐

		☐

		☐

		☐







	 11/30/2016
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University Teacher Education Council



Wednesday, October 18, 2017



12:00 pm-1:30 pm



Reid 301



Agenda



1. Welcome and Introductions

2. Master of Arts in Teaching Proposal Presentation (Tricia Seifert, Jamie O’Callaghan, Nigel Waterton)

3. [bookmark: _GoBack]Field Placement and Licensure update (John Melick, Gini Mohr, Jamie O’Callaghan)

4. Advising Center Update (Cyndi Meldahl and David Reese)

5. International Student Teaching Opportunities Update (Ann Ewbank and John Melick)

6. CAEP Accreditation update (Ann Ewbank)

7. Preparing for Catalog Changes (Due February 1, 2018) (Ann Ewbank)

8. Next steps

9. Good of the order



Next meeting- Wednesday, November 8, 2017, 12pm-1:30pm, Reid 301
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University Teacher Education Council



Wednesday, November 8, 2017



12:00 pm-1:00 pm



Reid 301



Agenda



1. Student Teaching Meeting Dates (John Melick)



Application meetings for Fall 2018 Student Teaching (Students select 1 to attend)

December 4 from 3:30 to 4:30 in Reid 425

December 8 from 3:30 to 4:30 in Reid 425

 

[bookmark: _GoBack]Spring 2018 Student Teaching Orientation (Students select 1 to attend)

December 4 from 5:00 to 6:00 in Reid 425

December 8 from 2:00 to 3:00 in Reid 425



2. Teacher Work Sample Information (Gini Mohr)

3. Master of Arts in Teaching Brainstorm (Jamie O’Callaghan, Nigel Waterton)

4. Good of the order



Next meeting- Spring 2018 TBD
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Section 4. Display of Annual Reporting Measures. 

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of 

Any change that means the EPP no longer satisfies accreditation standards or requirements:

3.6 Change in regional accreditation status

No Change / Not Applicable

3.7 Change in state program approval

No Change / Not Applicable

Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures

1. Impact on P-12 learning and development
(Component 4.1)

5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing 
(certification) and any additional state 
requirements; Title II (initial & advanced 
levels)

3. Satisfaction of employers and employment 
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have 
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other 
consumer information (initial & advanced 
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly 
and prominently displayed on the educator preparation provider's website.

1
Link: http://www.montana.edu/education/undergrad/index.html

Description of data 
accessible via link:

We are in the process of analyzing the data for the eight annual reporting measures, and will post 
these measures on the above webpage beginning in 2018-2019.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial 
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.

Initial-Licensure Programs

Advanced-Level Programs    

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

We are in the process of analyzing the data for the eight annual reporting measures, and will post these measures on the above 
webpage beginning in 2018-2019.

What has the provider learned from reviewing its Annual Reporting Measures over the past 
three years? 

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any 
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?



candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous 
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider 
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test 
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results 
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results 
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned, 
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous 
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the 
relationship among data examined, changes, and studying the results of those changes.

 Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards. 
 What innovations or changes did the EPP implement as a result of that review? 
 How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

1) EDU 495 (Student Teaching) was designated as satisfying the Research component for the Core curriculum in 2016-2017. This 
recognizes the Teacher Work Sample, completed in the student teaching semester, as a substantive research project.
2) The Field Experience Performance Assessment (FEPA) was modified to align with the Danielson Framework for Teaching. 
Interrater reliability training was conducted for all Field Supervisors.
3) The Teacher Work Sample was modified to align with the Danielson Framework for Teaching. Interrater reliability training was
conducted for all Clinical Evaluators.
4) We began faculty conversations about using common language when instructing about instructional outcomes and learning 
objectives.
5) We created language to insert in all course syllabi that delineates instructional outcomes and learning objectives. This language 
will be inserted in all syllabi beginning in Fall 2018.
6) We completed alignment between the InTASC Standards, the Montana Professional Educator Preparation Standards, and the 
Danielson Framework for Teaching.
7) We revised our Student Consultation Form to reflect our Professional Competencies and Dispositions document and the 
Professional Educators of Montana Code of Ethics. See https://montana.qualtrics.com/jfe/form/SV_0O3oxj6fLuZYUlL
8) We are in the process of moving our quality assurance system from Microsoft Access to a new platform due to Access no longer 
being supported at our university.
9) We piloted Employer and Completer Satisfaction Surveys and are in the process of refinement.
10) We are in the process of developing a strategy to assess completer impact.
11) Our University Teacher Education Council (consisting of representatives for all teaching majors and minors) met four times to 
discuss program improvement.

Tag the standard(s) or component(s) to which the data or changes apply. 

1.1 Understanding of InTASC Standards
1.2 Use of research and evidence to measure students' progress
1.3 Application of content and pedagogical knowledge
3.6 Candidates understand the expectation of the profession
4.3 Employer satisfaction
4.4 Completer satisfaction

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for 
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

 What quality assurance system data did the provider review? 
 What patterns across preparation programs (both strengths and weaknesses) did the provider identify? 
 How did the provider use data/evidence for continuous improvement? 
 How did the provider test innovations? 
 What specific examples show that changes and program modifications can be linked back to evidence/data? 
 How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to 

candidate progress and completion?
 How did the provider document that data-driven changes are ongoing and based on systematic assessment of 

performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates, 
and P-12 students? 

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?



5.1 Effective quality assurance system that monitors progress using multiple measures
5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.3 Results for continuous program improvement are used
5.5 Relevant stakeholders are involved in program evaluation
A.1.1 Candidate Knowledge, Skills, and Professional Dispositions
A.1.2 Professional Responsibilities
A.4.1 Satisfaction of Employers
A.4.2 Satisfaction of Completers
A.5.3 Continuous Improvement
A.5.4 Continuous Improvement
A.5.5 Continuous Improvement
x.2 Technology

Upload data results or documentation of data-driven changes.

 Code_of_Ethics_Adopted_July_2016.pdf

 Danielson_to_PEPPS3.28.18.docx

 DanielsonFrameworkUpdatedInTASC3.27.18.docx

 dispositionsandcompetenceis.pdf

 zCompleter_Survey_Instructions_113016.docx

 zEmployer_Satisfaction_Survey_Instructions_113016.docx

 10.18.17_University_Teacher_Education_Council_Agenda.docx

 11.8.17_University_Teacher_Education_Council_Agenda.docx

 UTEC_Agenda_2.26.18.docx

 UTEC_Agenda_4.2.18.docx

 FEPA_Interrater_Reliability.pdf

 TWS_debrief5.24.docx

 Draft_Syllabus_Text_for_IO_and_LO(1).docx

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service activities 
during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.3 Optional Comments
Our plans for the 18-19 academic year are to:
1) Examine signature assignments across all teaching majors and minors and adjust to better reflect learning outcomes. Align 
rubrics to modified signature assignments, and conduct tests of reliability and validity.
2) Examine the Teacher Work Sample and adjust to better reflect learning outcomes. Align rubrics to modified Teacher Work 
Sample, and conduct tests of reliability and validity.
3) Create a work plan and quality assurance system for Accreditation of Advanced Programs. Implement programmatic changes 
and quality assurance system in 2019-2020.

Section 8: Preparer's Authorization

Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2018 
EPP Annual Report.

 I am authorized to complete this report.

Report Preparer's Information

Name: Ann Ewbank

Position: Associate Professor, Director of Accreditation and Operations

Phone: (406)994-5788

E-mail: ann.ewbank@montana.edu



I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation 
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and 
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site visits.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to 
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes, 
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses, 
and information made available to prospective candidates and the public. In particular, information displayed by the EPP 
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., 
standardized test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP 
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted 
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse 
action.

 Acknowledge


