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Focus Question:

How does the identification of student learning
slyles and the use of correlating
sludy skills affect student performance?

*How does the use of study skills affect homework
completion?

*How does the use of study skills affect the
efficiency of ime spent on daily homework
assignments?

*How does the use of study skills affect project
management and completion?

*How does the use of study skills affect test
performance?

*How has the use of learning slyle aclivities
changed my teaching?

Background:

Cary is an upper middle class communily on
the edge of the norihweslt suburbs of Chicago.
The school consists of 840 Tth and 8th grade
students. We have high expectations for our
students as a school. My students lend to fall into
the low lo average academic grouping and do nol
have a lol of learning stralegies or study skills. At
the beginning of the school year, my students
were slruggling and earning poor test scores in
science, as well as in their other core subjects.
Journaling, minute papers, and "largets” were
used and showed some positive effects in my
classroom. However, students were nol showing
much improvement in other classes. | fell this was
because they were not applying the new learning/
sludy skills from my class to their olher classes. At
that point, | decided lo leach study skills in
“isolation” in the hopes thal students would realize
they could use these skills in all of their classes.
Different theories of learning styles were studied
and Sarasin's perceplual model was chosen for
this study. This model identifies the sludents as
visualiverbal, visual/nonverbal, auditory, or
kKineslhelic learners.

Methodology:

To conduct my aclion research, a class of 27
students were tested. The class met daily for 20
minutes to read and complete a variely of school
activities. Students in the class were divided into
study groups based on common learning styles
and worked together at least twice a week.

A variely of data collection lechnigues was
utilized, including group and individual interviews,
student logs and surveys, as well as teacher and
student journals. A second class of 30 students
was nol as extensively included in the treatment
‘and was used for comparison.

Research Design:

Based upon classroom observations and the
research gathered during the review of literature,
| chose 1o use Sarasin's model of learning
modalities to classify and group the students as
visualiverbal, visual/inonverbal, auditory, or
kinestheticactile learners. Students were
introduced lo the learning style theory, read the
description of their own learning style, discussed
new study techniques, and then were asked o
apply these techniques. Students were expected
to use the new leaming/study technigues both in
class and at home. Students met with their group
each week to plan their studying for the next
week. They discussed new lechnigues as well as
pasl success or failures with old techniques. The
goal was to facilitate the students in selecting the
mos! appropriale projecls and study habils for
their individual needs now and in the future. New
activities based on the needs of the students
were created and inlegrated inlo the daily lessons
and homework.

Learning Stydor and Prefercnce

Strateghes %o Srengther Thow Learsiag Seyler

Viswal! Visaal bearveers leam bew
fom what $cy we Sageera
foraihans, 1ose lines, ks, and
GO YAl 0

Add Sagrane, Ovgaciae totes . Use
visal organsass (geaphix, charh, vymhbok, ox. ),
Colorande pites, Use vsshanmon

Asdiary: Asdeory laamen gas
the ooont besn og oo seadiog.
Beanag spoken woeds,

P pating 16 dacwss oo, and
caplarng g 0 othen

Attond loctures 33d sscnah, Ak guorsoon, Kead
e sehooi and Mgl ghe so moove han 1085,
Reocosd locturen, Kownic yoor soios and add waat
vou musted Som e lipe. RaCite of suroasarine
=iormuscn, Talc shost what yog leses, Woek 1=
azdy grocpa, Roview inforraton by bakreng 20
s you have recerded

Rinesthethc Tactde: Conmhon,
inle lowners oed 1o expertede
knowiadge tarocgh Sor own
At eviher by “dong” of by
geting pervosgly rvoived
theit lewnng They prefer quc
pacad aTactios.- and IIMrncion
that keeps Dongs o g

Luilze as moanry senvses oo poss bie while eaming,
GO w0 Tads, enbebais, tours, Try out exnepple
problern and guestioas, Stady in 3 proep, Keoade
e IFormaion 1 Concrene exangies o you read
or wzs in boctares, Thize abot Sow you will
oly D informmaton being presoned, Pace and
ocis whic you lesrs, At oot raseral oo &eupn
boarving gaones, Use M cards with oty people
Teach 152 rraxmnal to somaoone che

Findings:

Initial data indicated thal the visual/verbal
students were performing at the highest levels,
indicating that the current leaching slyles and
assignmenls compliment their learning slyle the
besl. The visual/nonverbal students reported the
lowesl achievement in all classes. Based upon
this data, an effort was made to include more
pictures and graphs in class lessons as well as
teach this group how to “illustrate” the information
that is presented in their classes to help them
synthesis new concepls.

Quantitative data collecled did not indicale that
the implementation of the new activities was
successful. There was little to no improvement in
any of the groups' scores. Qualtative data,
however, indicated that the students felt more
confident in their learning and acquired skills they
will continue to apply.




