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Observational andmulti-informant survey data were used to examine associations amongmothers' civic behav-
ior, observed mother–adolescent messages about civic responsibility, and adolescents' judgments about civic
duty and civic behavior. Adolescents (N = 144,Mage = 14.49 [12–18] years) and their mothers (N = 144) par-
ticipated in a semi-structured, dyadic discussion task focused on civic responsibility and adolescents completed
questionnaires assessing civic behavior and judgments about whether individuals should engage in different
civic activities. Eight themes emerged within the parent–adolescent civic discussion task: community service,
vote, other standard political involvement (e.g., political awareness), follow regulations, be productive
(e.g., working and becoming educated), help others, respect others, and respect country. Mothers' community ser-
vice involvement and messages concerning respect and helping were positively associated with adolescents'
community service behavior. Mothers' messages concerning following regulations were negatively associated
with teens' social movement judgments. Additionally, adolescents' own messages were associated with their
civic judgments.
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Adolescence is a developmental period marked by substantial phys-
ical, emotional, and social-cognitive growth. During adolescence, youth
also gain increased exposure to civic institutions and more frequently
engage in community and political activities (Flanagan, 2013). The co-
occurrence of social cognitive and emotional development coupled
with greater exposure to social institutions may prompt youth to form
more nuanced beliefs about the relation between self and society, in-
cluding emerging notions of the social contract and civic responsibility.
Forming positive beliefs about civic responsibility and participating in
civic activities during adolescence are thought to undergird active
engagement throughout adulthood (Metzger & Smetana, 2010). Thus,
scholars interested in adolescent civic development have sought to
identify social factors that promote favorable beliefs about civic duty
and encourage civic involvement (Sherrod & Lauchardt, 2009).

Civic engagement broadly refers to attitudes and behaviors directed
toward the betterment of society (Zaff, Hart, Flanagan, Youniss, &
Levine, 2010). Civic activities are diverse, and may include standard
types of political involvement (i.e., normative political activities that
maintain effective democratic functioning, including voting and follow-
ing political news; Walker, 2002) and non-standard social movement
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ff),
involvement (i.e., political activities that seek to change the existing po-
litical or social structure, including protesting or boycotting; Youniss
et al., 2002). Additionally, some scholars have proposed that civic en-
gagement involves non-political community activities, such as engage-
ment in community service (Flanagan & Faison, 2001). Participation in
these political and community activities during adolescence is a central
component of positive youth development (Lerner et al., 2005). In an
effort to promote youth civic engagement, scholars have sought to
identify contextual factors that contribute to adolescents' positive
civic beliefs and increased civic participation, including organized activ-
ity involvement (Metzger & Smetana, 2009), supportive classroom
climates (Lin, 2015), and parental modeling and messages (Verba,
Schlozman, & Brady, 1995).

Parents may be an especially important social influence on adoles-
cent civic behavior and beliefs. Parents foster adolescent civic develop-
ment by modeling civic behavior and communicating expectations
through verbal messages about civic duty (Rosenthal, Feiring, & Lewis,
1998). The majority of previous research has focused on links between
self-reported frequency of parent–adolescent conversations concerning
current events or politics and youth civic behavior (Zaff, Malanchuk,
Michelsen, & Eccles, 2003). Scholars have not examined whether
the content of parents' specific messages about civic duty are linked
with youths' civic behavior and beliefs. The current study used both
observational and multi-informant survey methodology to examine
associations among mothers' civic behavior, mothers' and adolescents'
observed messages about civic duty, adolescents' civic behavior, and
adolescents' judgments about civic duty.
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Parents and adolescent civic development

According to political socialization and developmental systems
theories, parents are thought to influence adolescent civic judgments
and participation through modeling civic behavior and discussing civic
duty. Political socialization theory states that adolescents learn civic ex-
pectations fromobserving their parents' civic participation and listening
to parents discuss politics and current events (Hess & Torney, 1967;
Niemi, 1973; Sigel, 1970). Developmental systems theories propose a
more transactional process, where adolescents' own attitudes and abil-
ities dynamically interact with elements of their ecological contexts.
From this perspective, parents modeling of civic behavior and engage-
ment in civic discussion would be hypothesized to work in dynamic re-
lation to adolescents' own beliefs about civic duty.

Political socialization theory and developmental systems theories
suggest that parental civic modeling and parent–adolescent civic
discussion may have important implications for adolescents' civic
judgments and behavior. Parents who regularly engage in civic activi-
ties may exemplify the importance of participation and provide
adolescents with opportunities for similar types of engagement. Addi-
tionally, political discussions with adolescents may provide parents
with an opportunity to communicate personal and family values, social
rules, and general expectations (Grusec & Goodnow, 1994; Wray‐Lake
& Syvertsen, 2011). Evidence supporting the importance of parental
civic modeling and parent–adolescent civic discussion is provided by
a large number of studies that have found strong, positive associa-
tions among parent and adolescent civic behaviors (e.g., Bekkers,
2007; Plutzer, 2002; Zaff et al., 2003) and among the frequency of
parent–adolescent political discussions and adolescent civic behav-
ior (e.g., Andolina, Jenkins, Zukin, & Keeter, 2003; McIntosh, Hart, &
Youniss, 2007). However, previous measures of political discussion
have primarily assessed the frequency of parent–adolescent conver-
sations about current events and political news. Research has not yet
examined links between the content of parent–adolescent discussions
about civic duty and adolescents' civic behavior and judgments. Conver-
sations about citizenship and civic duty may provide parents and
adolescents with an opportunity to communicate messages about the
importance of different types of civic activities and thus bemore closely
tied to adolescents' civic judgments and behavior.

Content specificity within parent–adolescent civic discussion

Conceptualizations of civic duty are diverse (Sherrod, 2003), and
heterogeneity in beliefs about civic responsibility may be reflected in
parent and adolescent messages concerning civic duty. Recent
research has shown that parents and teens communicate a diverse
array of civic responsibilities within parent–adolescent civic discus-
sions, including following regulations, being loyal and courteous, work-
ing, becoming educated, and participating in community and political
affairs (Oosterhoff, Metzger, & Babskie, 2015). The content of parent
civic messages may be one source of social information youth use to in-
form beliefs and decisions about whether to engage in civic activities.
For example, youth may draw upon parental messages concerning the
importance of political and community involvement when making de-
cisions concerning civic participation and evaluating whether others
should engage in similar activities. A primary aim of the current study
was to examine how the content of parent–adolescent discussions
about civic duty is associated with adolescents' participation in specific
forms of civic behavior and their judgments about whether others
should engage in similar activities. Identifying the specific links be-
tween parents' messages about civic duty and adolescents' civic judg-
ments and behavior may provide valuable insight into developmental
processes related to civic engagement and individual differences in ad-
olescent civic behavior.

While adolescents may draw on parental messages about civic duty
to inform their civic beliefs and behavior, youth may also use civic
discussionwith their parents to express views of what they believe con-
stitutes ‘good citizenship’. Thesemessagesmay encompass beliefs about
the importance of specific civic activities, but may also include broader
social values that potentially conflict with certain civic duties. For in-
stance, youth frequently state that following regulations is an important
civic obligation (Oosterhoff et al., 2015), which may reflect values of
obedience and upholding the status quo. Youthwho communicatemes-
sages about the importance of following rules and laws may be less in-
clined to support civic activities that actively work against the status
quo, such as boycotting, protesting, and other social movement forms
of participation. An exploratory aim of this research was to examine
whether adolescents' own messages about civic duty are linked with
their civic judgments and behavior.

Assessing parent and adolescent messages about civic duty, howev-
er, presents a methodological challenge. Beliefs concerning civic duty
are diverse (Westheimer & Kahne, 2004), and self-report methods
may not adequately capture the variety ofmessages parents and adoles-
cents communicate to one another. Video-recorded semi-structured
discussion tasksmay be ideal for capturing the anticipated range of par-
ent and adolescent messages about civic duty. These tasks allow re-
searchers to document the content of parents' and adolescents' civic
messages in real time (Metzger et al., 2013; Wakschlag et al., 2011),
whichmay be especially useful for capturing the conversational dynam-
ics of the discussion, such aswhich focal (parent or adolescent) initiated
themessage. Our previous research has found that both parents and ad-
olescents initiatemessages that reference awide variety of civic respon-
sibilities within a video-recorded semi-structured civic discussion task
(Oosterhoff et al., 2015). Thus, structured observational discussion
tasks may be a useful tool to determine if, and in what proportion,
civic duty messages are represented in parents' and adolescents' civic
discussion and how these messages are associated with teens' civic be-
havior and civic judgments.

The current study

The current study utilizes a developmental systems framework to
examine associations among parents' civic behavior, parents' and ado-
lescents' messages about civic duty, and adolescents' civic judgments
and behavior. Based on previous research, it was anticipated that par-
ents' civic behavior would be associated with teens' involvement and
judgments concerning similar civic activities. Specifically, it was hy-
pothesized that parents' engagement in community service, standard
political, and social movement activities would be positively associated
with adolescents' engagement in and judgments about community ser-
vice, standard political, and social movement behavior, respectively.
Furthermore, consistent with previous research (Fletcher, Elder, &
Mekos, 2000), it was anticipated that parents' observed messages
about civic duty would be associatedwith teens' involvement and judg-
ments about similar activities over and above parents' civic behavior.
Specifically, it was hypothesized that parents' messages concerning
the importance of volunteering and helping others would be positively
associated with teens' community service behavior and judgments and
messages concerning voting and keeping upwith politicswould be pos-
itively associated with adolescents' standard political behavior and
judgments. Given the dearth of research on adolescents' active role
within civic discussion, associations among youths' civic messages,
civic judgments, and behavior were explored.

Method

Participants

Participants were 145 adolescents and their mothers. One adoles-
cent–mother dyad was missing all self-reported measures and was re-
moved from further analyses, making the final analytic sample 144
adolescents and their mothers (Mage = 44.00, SD = 7.22). Adolescents
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(60% female) were between the ages of 12–18 years (M = 14.49, SD =
1.75) and primarily Caucasian/White (78%), biracial (9%), or African
American (3%). The remainder identified as Hispanic/Latino (2%),
Asian-American (1%), Native American (1%), or others (5%), and one ad-
olescent did not report their ethnicity. Although most adolescents lived
in two-parent households (78%), the majority of teens participated in
the study with mothers (88%, n = 108). The remaining adolescents
participatedwith both parents (23%, n = 36).1 Themajority ofmothers
were biological parents, although some were adoptive parents (n = 2)
and stepparents (n = 3). Two adolescents participatedwith another fe-
male relative that was their primary caregiver (aunt, grandmother) and
were grouped with mothers. Mothers' education levels ranged from
high school graduates (18%), business or technical school (13%), 4-
year college/university degree (36%), and graduate/professional de-
grees (30%). Household income ranged from less than $12,000 to
more than $150,000, with a median of $75,000 to $99,999. Participants
were recruited from local high schools, community events, community
clubs, doctors' offices, and religious organizations in and around a Mid-
Atlantic University town with a population of 70,000. This mid-sized
city is characterized as the economic, commercial, and medical epicen-
ter of the region. Participants were given monetary compensation for
their involvement.
Procedure

The majority of the data involving mother–adolescent dyads were
collected in families' homes (71%), though some families (29%) partici-
pated at the research lab or in a public place (e.g., public library). Parents
provided informed consent and permission for their children to partic-
ipate and adolescents provided informed assent.

Adolescents and their parents participated in a 33-minute video-
recorded semi-structured interaction task, which was divided into five
separate discussions ranging from 5 to 7 minutes in length. The order
of discussion topics was fixed for all parent–adolescent dyads, and pre-
sented in the following sequence: general family life, eating behavior,
internet and cell-phone use, alcohol, and civic engagement. Similar to
previous observational research, “flip card” methodology was used to
facilitate the parent–adolescent interaction (Cui & Conger, 2008). Proce-
dureswere similar to research that has utilized flip cardmethodology to
examine parent–adolescent discussion of civic engagement (Oosterhoff
et al., 2015) and cigarette smoking (Wakschlag et al., 2011). Research
staff gave instructions to families and provided them with cue cards
that contained prompt questions designed to capture variability in dis-
cussion. Throughout the interaction, parents and adolescents alternated
reading prompt questions. If families discussed all prompt cards within
a segment, they were encouraged to return to any previously discussed
prompt card within that segment. To improve the ecological validity of
the discussions, researchers left the room during the task and returned
only to introduce each topic.

Civic engagementwas discussed in thefinal sevenminute discussion
segment. Six prompt questions were used to facilitate parent–adoles-
cent discussion of citizenship and civic duty. The six prompts for the
civic discussion task were as follows: (a) (teen reads) Let's talk about
how people in our family feel about being citizens of the United States.
What does it mean to be a citizen of the United States?, (b) (parent
reads) Do citizens ‘have’ to do anything? What do citizens have to do?,
(c) (teen reads) Let's talk about some of the ways that people in our family
participate in activities or groups in our community., (d) (parent reads)Do
people in our family talk about politics? If we do,what dowe talk about and
1 Due to the lownumber of participating fathers, analyseswere conducted onmother–ad-
olescent dyads only. Compared to mothers that participated with fathers, mothers that par-
ticipated independently were slightly more involved in civic activities (t(142) = −2.12 to
−2.27, ps = .01 to .04) but did not significantly differ on any civic message variables
(ps N .19). Adolescents from these families did not significantly differ on any civic message
variables (ps N .28), civic judgments (ps N .52), or civic behavior (ps N .42).
who does most of the talking?, (e) (teen reads) Should teenagers be ex-
pected to contribute to their community, city, or country? If so, how?, and
(f) (parent reads) If our family was asked to describe our community or
city, what would people in our family say? How do we feel about our com-
munity or city?.

Upon completion of the interaction task, questionnaires were
administered in separate rooms with research assistants present to an-
swer questions. Due to slower reading abilities of younger adolescents,
research assistants read survey items aloud to 7% (n = 10) of the ado-
lescents and read part of the survey aloud to 1% (n = 1) of the adoles-
cents. Responses to all study variables did not differ across collection
location or whether the survey was read aloud.

Civic content coding
The civic content coding was similar to that used in previous re-

search (Oosterhoff et al., 2015). The entire sevenminute civic discussion
segmentwas coded for the content of parent and adolescent statements
that related to civic duty. A single codable statement beganwhen partic-
ipants started to speak and ended when the speaker willfully allowed
the other person to speak. In some instances, interruptions occurred
when either member of the dyad broke the continuity or flow of the
other's statement. If a statement continued after an interruption, the en-
tire statement (pre- and post-interruption) was coded as a single state-
ment and the interruption was coded as a separate statement. The
number of statements that qualified as distinct civic messages was re-
corded along with the actual content of the statements.

Eight coding categories capturing parent–adolescent civic messages
were created based on previous research assessing adolescents' free-
response conceptualizations of civic responsibility (Sherrod, 2003)
and 10 video-recorded pilot civic discussions that were similar to that
used in the current study. One primary and one reliability rater coded
parent and adolescent statements for content aligned with the follow-
ing categories: community service, vote, other standard political involve-
ment, follow regulations, be productive, help others, respect others, and
respect country. Example statements for each coding category are
displayed in Table 1. Raters were trained using a subset (5%) of videos.
Training continued until a criterion reliability level (κ = .70) was ob-
tained for all coding categories. Once this criterionwasmet, an addition-
al 30.5% of civic discussion interactions were coded by the reliability
coder. Weekly consensus meetings were held between the primary
and reliability coders to prevent coder “drift” and to make final
decisions on discrepancies for double-coded interactions (analyses
were conducted on these final “consensus codes”). To assess criterion
reliability for count data, linear weighted Kappa coefficients were
used. Final reliability coefficients and frequencies for all code categories
are displayed in Table 1. All coding categories had acceptable reliabil-
ities, ranging from .65 to 1.0.

Due to low frequencies, conceptually similar coding categories were
collapsed. Specifically, voting and other standard political involvement
were collapsed into one category representing standard political involve-
ment, and community service and helping otherswere collapsed into cat-
egory representing an obligation to help community. Despite collapsing,
adolescents' help community (n = 17) and respect others and country
(n = 18) messages still had extremely low frequencies, and were
therefore excluded from analyses.

Questionnaire measures

Mother and adolescent civic behavior
Mothers' involvement in civic activities was measured through

seven self-reported items and adolescents' civic involvement was
assessed through seven self-reported items adapted from previous re-
search (Eccles, Barber, Stone, & Hunt, 2003; Metzger & Smetana, 2009;
see Supplemental Material A for all questionnaire measures). Parents
reported how often (in an average month) they engaged in four types
of activities: community service (3 items, α = 0.73; e.g., volunteer to



Table 1
Civic coding category example statements, descriptive statistics, and linear weighted Kappas.

Coding category Example statements Ns
M (A)

Ranges
M (A)

Weighted Kappas
M (A)

Follow regulations • Obey Laws
• Follow rules
• Pay taxes

• Join the military when there is a draft
• Attend jury duty

52 (65) 0–6 (0–5) .94 (.88)

Voting • Vote 49 (35) 0–3 (0–2) .81 (.92)

Other standard political • Know your representatives • Keep with current events and politics 13 (4) 0–3 (0–1) .88 (1.0)

Be productive • Work
• Pay Bills

• Be educated
• Speak English

25 (22) 0–3 (0–3) .70 (.83)

Respect for country • Take pride in your country
• Support the troops

• Respect for the flag
• Stand up for your country

17 (11) 0–2 (0–2) .81 (.85)

Respect for others • Treat each other kindly
• Respect others

• Don't cause harm to others 17 (7) 0–3 (0–1) .65 (.66)

Helping others • Helping others • Protect each other 32 (6) 0–2 (0–1) .70 (1.0)

Community service • Community service • Volunteer 23 (11) 0–2 (0–2) .70 (.90)

Note. M = Mother, A = Adolescent.
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help poor, sick, or disabled people in your community), standard-
political (1 item; i.e., keep up with current events and politics), and
social movement (3 items, α = 0.67; take part in a political protest
or rally). Identical items measured adolescents' involvement (in an av-
eragemonth) in the same types of civic activities: community service (3
items, α = 0.74), standard-political (1 item), and social movement
(3 items, α = 0.67). Responses were given on a 5-point Likert-type
scale ranging from1 (never) to 5 (very often). Higher scores corresponded
to greater involvement in civic and community activities.

Adolescent civic judgments
Using 13 items adapted from previous research (Metzger & Ferris,

2013; Metzger & Smetana, 2009), adolescent civic judgments were
assessed through ratings of whether people living in the United States
“should” participate in three types of civic activities, including commu-
nity service (4 items;α = 0.90), standard political (5 items;α = 0.86),
and social movement behavior (4 items; α = 0.71). Responses were
given on a 5-point Likert scale ranging from 1 (doesn't matter) to 5
(definitely should). Higher scores indicated stronger belief that individ-
uals should engage in each behavior.

Analytic approach

To create a continuous indicator of parent and adolescent civic mes-
sages, proportion scores were calculated for all civic message variables.
For each participant, proportion scores represented the frequency of
specific codes divided by the total number of codable statements. Six
hierarchical regression models were then used to assess predictors of
adolescents' civic behavior and judgments for community service, stan-
dard political, and social movement activities. The first step consisted of
theoretically relevant demographic controls identified by previous re-
search, including adolescent age, gender, parents' education, and house-
hold income (Metzger & Ferris, 2013; Zaff et al., 2003).2 The second step
included mothers' report of the civic behavior that corresponded to the
adolescent's civic outcome (e.g., mothers' community service behavior
2 Analyses were performed controlling for age, gender, household income, and parent
education. Parents' education and household income were not a significant predictor of
any dependent variables andwere not bivariately correlatedwith any outcome. Thus, the-
se variables were dropped for the final model. The pattern of significant individual predic-
tors did not change when household income and parents' education were included in the
model.
for models predicting adolescents' community service behavior and
judgments). Mothers' civic message proportion scores (follow regula-
tions, standard political involvement, be productive, respect others and
country, and help community) were entered in the third step. The fourth
step consisted of adolescents' civic message proportion scores (follow
regulations, standard political involvement, be productive).

Results

Bivariate correlations for key study variables are displayed in Table 2
and unstandardized regressionweights and standard errors for the final
step of all regression models are presented in Tables 3 through 5.

Community service

Mothers' community service modeling, certain adolescent civic
messages, and certain mother civic messages were significant predic-
tors of adolescents' community service behavior (F(12, 131) = 2.66,
p = .01; Table 3). Mothers who reported greater community service
participation had adolescents who were more frequently involved in
similar community service activities. Mothers who expressed propor-
tionally more observed messages about respect for country and help
community had adolescents who reported higher levels of community
service participation. Furthermore, adolescents who communicated
higher proportions of observed be productive (e.g., about the importance
of work and education)messages reported less frequent engagement in
community service. The model assessing predictors of adolescents'
judgments about community service was non-significant (F(12,
131) = 1.51, p = .13).

Standard political

Adolescents' age was the only predictor of teens' standard political
involvement (F(12, 131) = 1.92, p = .04; Table 4). Older adolescents
weremore likely to keepupwith current events and politics. Adolescent
age, mothers' standard political modeling, and certain adolescent civic
messages predicted adolescents' judgments about standard political
involvement (F(12, 131) = 2.51, p = .01). Older adolescents and
teens with mothers who reported more frequent engagement in stan-
dard political activities endorsed stronger judgments that others should
participate in standard political activities. Additionally, adolescents who
expressed proportionally greater observed standard political messages



Table 2
Correlations among mother civic behavior, mother and adolescent civic messages, adolescent civic judgments, and adolescent civic behavior.

2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22

1. Age − .01 .05 .11 .05 .00 .05 .01 − .08 − .06 − .11 − .04 − .03 .04 .12 − .11 − .10 .20⁎ .05 .17⁎ .21⁎ .16⁎

2. Gendera .01 .04 − .02 − .15 .00 − .09 − .05 − .05 .10 .20⁎ − .13 − .06 − .01 .18⁎ .17⁎ .08 .09 .11 .06 .06
3. Parents' edu .26⁎⁎ .14 .16 .18⁎ − .03 .08 − .10 − .02 − .05 .00 .02 .12 .04 − .02 .12 − .01 − .03 .07 .04
4. Income − .07 .09 − .12 − .06 .01 − .07 .06 − .09 .17⁎ .05 .16 .00 .04 .04 − .06 .01 .12 − .15

Mother behavior
5. Community service .24⁎⁎ .40⁎⁎ − .11 .13 − .22⁎⁎ − .06 − .16 .16 .02 .10 .05 .06 .08 .20⁎ .24⁎⁎ .09 .11
6. Standard political .34⁎⁎ − .17⁎ .11 .12 − .05 − .13 .11 − .02 − .03 − .09 .09 .18⁎ .14 .03 .03 − .09
7. Social movement .10 .16 − .07 − .07 − .17⁎ − .04 .07 .13 − .16 .00 .21⁎ .13 .16 .10 .16

Mother messages†

8. Follow regulations − .11 − .08 − .12 − .15 .28⁎⁎ − .04 − .04 .01 − .08 − .09 − .20⁎ − .12 − .11 .06
9. Standard political − .09 − .14 − .04 − .11 − .19⁎ .15 .08 .02 .07 .08 − .09 − .01 − .14
10. Be productive − .10 − .09 − .16 .07 − .08 .07 − .09 .00 − .02 − .13 .06 .08
11. Respect others .04 .02 .10 − .11 − .08 .08 .03 .03 .04 − .13 − .07
12. Respect for country − .18⁎ .01 .08 .11⁎ .09 .00 .00 .14 .08 .01
13. Help community − .01 .05 .00 .03 − .08 − .01 .17⁎ .01 − .04

Adolescent messages†

14. Follow regulations − .26⁎⁎ − .06 − .13 − .17⁎ − .13 .09 − .18⁎ .02
15. Standard political − .14 .23⁎⁎ .24⁎⁎ .24⁎⁎ .09 .24⁎⁎ − .04
16. Be productive .02 .04 .03 − .15 − .08 − .06

Adolescent judgments
17. Community service .53⁎⁎ .66⁎⁎ .25⁎⁎ .27⁎⁎ − .03
18. Standard political .70⁎⁎ .21⁎ .53⁎⁎ .19⁎

19. Social movement .38⁎⁎ .42⁎⁎ .28⁎⁎

Adolescent behavior
20. Community service .23⁎⁎ .48⁎⁎

21. Standard political .26⁎⁎

22. Social movement

⁎ p b .05.
⁎⁎ p b .01.
a 1 = Male, 2 = Female.
† Variable proportion scores were used.

66
B.O

osterhoff,A
.M

etzger
/JournalofA

pplied
D
evelopm

entalPsychology
43

(2016)
62–70



Table 3
Hierarchical regression predicting adolescent community service behavior and judgments.

Adolescent community service behavior Adolescent community service judgments

ΔF (adj. R2) B SE ΔF (adj. R2) B SE

Demographics (step 1) 2.81 (.03) 2.86 (.04)
Age .07 .04 − .07 .05
Gendera .22 .14 .29 .17
Mother behavior (step 2) 8.43⁎⁎ (.07) .67 (.01)
Community service .23⁎ .08 .04 .10
Mother messages (step 3) 1.62 (.10) .33 (.02)
Follow regulations .04 .23 − .21 .28
Standard political .03 .25 − .23 .30
Be productive .04 .35 − .32 .42
Respect others .14 .48 .41 .58
Respect for country 1.01⁎ .40 .06 .49
Help community 1.00⁎ .48 − .10 .59
Adolescent messages (step 4) 2.25⁎ (.12) 3.20⁎ (.06)
Follow regulations .15 .17 − .15 .21
Standard political .03 .23 .76⁎⁎ .28
Be productive − .76⁎ .33 .11 .40

⁎ p b .05.
⁎⁎ p b .01.
a 1 = Male, 2 = Female.
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more strongly viewed that others should engage in standard political
activities.

Social movement

The model assessing predictors of adolescents' social movement
behavior was non-significant (F(12, 131) = 1.10, p = .37; Table 5).
Certain mother and adolescent civic messages predicted adolescent
social movement judgments (F(12, 131) = 1.90, p = .04). Specifically,
mothers who conveyed a greater proportion of following regulations
messages had adolescents that less strongly viewed that others should
participate in social movement activities. Additionally, adolescents
who expressed proportionally greater observed standard politicalmes-
sages endorsed stronger judgments that others should engage in social
movement activities.

Discussion

Adolescence is a time of substantial social cognitive growth when
youth develop a more nuanced understanding of the self, society, and
Table 4
Hierarchical regression predicting adolescent standard political behavior and judgments.

Adolescent standard political behavior

ΔF (adj. R2) B

Demographics (step 1) 3.56⁎⁎ (.04)
Age .16⁎

Gendera .16
Mother behavior (step 2) .21 (.03)
Standard political .02
Mother messages (step 3) .75 (.02)
Follow regulations − .44
Standard political − .26
Be productive .51
Respect others − .95
Respect for country .52
Help community − .01
Adolescent messages (step 4) 3.55⁎⁎ (.07)
Follow regulations − .55
Standard political .76
Be productive − .47

⁎ p b .05.
⁎⁎ p b .01.
a 1 = Male, 2 = Female.
the social contract (Flanagan, 2013). During adolescence, youth are
forming beliefs about the nature of civic responsibility and are becom-
ing increasingly involved in different forms of civic activities (Metzger
& Smetana, 2010). The current study contributes to civic development
scholarship by highlighting the potential implications of parents' civic
behavior andmessages concerning civic duty for adolescent civic devel-
opment. The use of a semi-structured interaction task elucidated a po-
tential source of adolescents' civic beliefs: discussions with parents
about civic duty. Additionally, this methodological approach helped to
illustrate the heterogeneity in parents' and adolescents' conceptualiza-
tions of civic responsibility,whichwere evident in their variedmessages
about civic duty. Using both observational and multi-informant self-
report measures, results from the current study pointed to multiple as-
sociations amongparents' civic behavior, observedmessages about civic
duty, and adolescents' civic behavior and judgments.
Mothers' civic modeling and adolescents' civic engagement

Previous research suggests that the parent–adolescent relationship
represents a context that promotes active citizenship through political
Adolescent standard political judgments

SE ΔF (adj. R2) B SE

3.59⁎ (.05)
.07 .13⁎ .05
.25 .14 .19

6.07⁎ (.07)
.11 .20⁎ .08

.62 (.05)
.41 − .29 .31
.45 .01 .34
.59 − .11 .45
.83 .73 .63
.69 − .34 .52
.85 − .97 .65

4.00⁎⁎ (.11)
.30 − .33 .23
.40 .79⁎ .31
.57 .55 .43



Table 5
Hierarchical regression predicting adolescent social movement behavior and judgments.

Adolescent social movement behavior Adolescent social movement judgments

ΔF (adj. R2) B SE ΔF (adj. R2) B SE

Demographics (step 1) 2.46⁎ (.07) .81 (.01)
Age .07⁎ .03 .02 .05
Gendera .11 .12 .09 .17
Mother behavior (step 2) 1.82 (.01) 2.30⁎ (.01)
Social movement .13 .09 .19 .12
Mother messages (step 3) .53 (.02) 1.11 (.01)
Follow regulations .09 .19 − .77⁎⁎ .27
Standard political − .15 .21 − .35 .29
Be productive .31 .27 − .24 .39
Respect others − .21 .39 .25 .55
Respect for country .16 .32 − .49 .46
Help community .11 .40 − .79 .56
Adolescent messages (step 4) .27 (.01) 3.84⁎ (.07)
Follow regulations − .02 .14 − .22 .20
Standard political − .13 .19 .73⁎⁎ .27
Be productive − .19 .27 .44 .38

⁎ p b .05.
⁎⁎ p b .01.
a 1 = Male, 2 = Female.
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and civicmodeling (Andolina et al., 2003). Consistentwith this research,
mothers' self-reported community service behaviorwaspositively asso-
ciated with adolescents' reported involvement in community service
activities (Andolina et al., 2003). A desire to strengthen social ties is a
key motivator for community service involvement (Clary & Snyder,
1999). Potentially, parents and adolescents who are currently involved
in community service activities recruit one another to engage in
volunteering (Taylor & Chatters, 1986).

Some findings also support previous research that suggests that par-
ents' civic modeling may be linked with adolescents' beliefs about civic
duty (Kelly, 2006). Mothers that were more involved in standard polit-
ical behavior had adolescents that more strongly endorsed that others
should participate in standard political activities. Previous research uti-
lizing a social cognitive domain approach indicates that adolescents
view standard political involvement as an important social convention
(i.e., a behavior that upholds social order; Metzger & Smetana, 2009).
Consistent with a social domain perspective, parents are thought to en-
force social conventions and cultural norms because they wish to instill
competencies that will allow teens to productively navigate society
(Smetana, 1999). Adolescents may use mothers as an important source
of information for activities that concern appropriate social expectations
and obligations that sustain social order, including voting and following
current events (for a lengthier discussion of social domain theory and
civic engagement, see Metzger & Smetana, 2010). Thus, teens may
view their mother's news consumption as a demonstration of the im-
portance of standard political involvement and incorporate this knowl-
edge into their understanding standard political activities.

Mother–adolescent civic discussion and adolescents' civic engagement

The parent–adolescent relationship is also thought to influence
youth civic development through political and civic discussion
(e.g., McIntosh et al., 2007) even when parents are not engaged in
civic activities (Fletcher et al., 2000). Consistent with this research,
mothers' messages concerning respect for country and helping one's
community were positively associated with adolescents' community
service behavior over and above mothers' engagement in community
service. Parents that stress respecting the country and helping others
maymotivate teens to becomemore involved in prosocial activities, in-
cluding community service. Alternatively, parents may use their
adolescent's community service experiences as a way to communicate
broader principles that underlie the importance of volunteering,
which may include notions of respecting one's country and helping
others. Future research should employ experience sampling to elucidate
the temporal sequence of these associations and determine whether
thesemessages motivate or are in response to community engagement.

Interestingly, somefindings from the current study suggest that par-
entsmay communicatemessage that are less supportive of certain types
of civic involvement. Mothers' observed civic duty messages that con-
cerned following the rules and obeying laws were negatively associated
with adolescents' judgments aboutwhether others should engage in so-
cial movement activities. Whereas obeying laws involves adherence to
structure and order, social movement activities, such as protesting and
boycotting, involve opposition to the established order and attempts
to change the status quo (Zaff et al., 2010).Mothers that stress following
rules may place a greater emphasis on maintaining social order which
may potentially lead their adolescents to view good citizens as those
who do not challenge existing laws or policies.

Though far less research has examined adolescents' active role with-
in parent–adolescent civic discussion, the current study suggests that
adolescents' own civic duty messages may support their beliefs about
community service, standard political, and social movement activities.
For instance, adolescents' standard political messages were positively
associated with their judgments about standard-political and social
movement activities. Further, although the overall model was non-
significant, similar trendswere present for adolescents' community ser-
vice judgments. It is unclearwhy adolescents that communicate a great-
er proportion of standard politicalmessages havemore favorable beliefs
about all types of civic activities. Qualitative interviews may be a useful
tool to help explicate this pattern of findings.

Similar to some messages from parents, one observed adolescent
civic message theme was associated with lower levels of adolescent
civic behavior. Teens who expressed messages that stressed the impor-
tance of work, becoming educated, and speaking English as key civic
duties were less likely to be involved in community service activities.
A possible explanation is that adolescents who view citizenship in
terms of productivity and self-improvement may be less inclined to
engage in activities that have less apparent and tangible personal
benefit. These findings further demonstrate adolescents' dynamic role
within civic discussion, and suggest that teen's messages concerning
civic dutymay be tied to broader value systems that at times, potentially
conflict with involvement in certain types of civic activities.

Age differences in adolescents' civic behaviors and beliefs

While not a central aim of this study, consistent age differenceswere
found in adolescents' standard political involvement and judgments
about standard political activities. Adolescent age was positively
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associated with their standard political involvement. With age, teens
have increased opportunity to become involved in political activities,
and older adolescents may be more likely to seek out and have the re-
sources to become invested in political affairs. Similar to previous re-
search, older adolescents also more strongly endorsed that others
should participate in standard political involvement (Metzger & Ferris,
2013). Older adolescents typically have greater experience within
high school civic courses, some of which may entail mandatory partici-
pation in different forms of civic activities (Flanagan, Gallay, Gill, Gallay,
& Nti, 2005). Furthermore, older youthmay havemore prolonged expo-
sure to other political socialization agents, such as community organiza-
tion leaders (Flanagan & Faison, 2001). The accumulation of experience
within civic education and potential exposure to other socializing
agents may be responsible for age differences in politically-related be-
liefs and behavior.

Study limitations and future directions

These findings should be taken in light of certain study limitations.
Concordant data does not allow for the examination of causal effects
or intra-individual change and longitudinal data is needed to gain a
richer view of how these processes develop over time. Examining the
long-term consequences of parent civic behavior and messages and
how these processes intersect with normative developmental tasks
(e.g., expanding autonomy) may help us better understand the role of
parents in facilitating adolescent civic development. Participants were
primarily White/Caucasian, well educated, and living in a mid-Atlantic
city. Future research is needed to assess whether similar processes are
present for adolescents with foreign born parents and those from less
educated backgrounds. Youth with foreign born parents may be ex-
posed to a different array of messages concerning civic duty, which
may support conflict with their civic beliefs. Additionally, all analyses
were conducted on mother–adolescent dyads only and mainly focused
on the specific content of the discussion. Research is needed to examine
whether similar patterns exist with fathers, and explore whether global
elements of the parent–adolescent interaction (e.g., democratic conver-
sation dynamics, warmth, support)may be associatedwith adolescents'
civic behavior and beliefs. Parents that utilize more democratic conver-
sation styles within civic discussion may indirectly model values and
skills important for engaged citizenship, such as mutual respect, toler-
ance, and perspective taking. Parent and adolescent report of standard
political behavior was examined using a single item assessing political
knowledge, and although acceptable, alpha coefficients for the self-
reported scales were low. To gain a deeper understanding of these
processes, future research is need that uses scales with greater internal
consistency and incorporates multiple forms of parent and adolescent
political participation, including involvement in online political com-
munities and voting (Cohen et al., 2012).

Although several steps have been taken to ensure the ecological va-
lidity of the discussion task, the extent to which the parent–adolescent
interaction task is representative of naturally occurring conversations
within families is unclear, and associations among civic messages and
adolescent civic outcomesweremodest. The low number significant as-
sociations among these constructsmay be due to sample characteristics,
but may also potentially indicate that parents assume a more indirect
role in facilitating adolescent civic development. Experiential sampling
and qualitative interviews may be especially useful tools to explore
the frequency of unprompted civicmessages throughout everyday fam-
ily interactions and capture the indirect ways parentsmay contribute to
adolescent civic development.

Despite these limitations, findings from the current study have im-
portant implications for youth civic programs. Youth programs de-
signed to enhance adolescent civic participation should be aware that
some teens may have parents that stress messages and values that are
less supportive of certain types of involvement. Recruiting youth from
these families may require an adapted approach that is more sensitive
to potentially conflicting messages. Furthermore, youth programs that
seek to increase involvement in specific types of civic activities could
also target parents' civic participation or stress the importance of par-
ent–adolescent civic discussion.

The current study helps to further elucidate adolescent civic devel-
opment within the parent–adolescent context and also demonstrates
the importance of considering parent–adolescent discussion concerning
distinct civic behaviors. Findings from this study suggests that parents'
messages about civic duty may support or conflict with engagement
in civic activities. Research should continue to examine parental
influences on the cognitive components of engaged citizenship and
how these processes differ across civic activities. Additionally, future re-
search is needed to explore adolescents' active role in facilitating their
own civic development across other facets of their micro-ecological
contexts.
Appendix A. Supplementary data

Supplementary data to this article can be found online at http://dx.
doi.org/10.1016/j.appdev.2016.01.001.
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