HOW TO WRITE SLOS
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SESSION OUTCOMES

After this session, attendees will be able to:

* OQOutline the components of an effective student learning
outcome (SLO)

« Develop learning outcomes for programs/experiences



WORKSHOP OVERVIEW

Significance of SLOs
What + When + Why + How

Practice Time



ASSESSMENT &
IMPROVEMENT
CYCLE

Foundational
Documents
(mission, goals,
strategic plan)

Determine
Effectiveness



ESTABLISH
CRITERIA FOR
SUCCESS

Foundational
Documents
(mission, goals,
strategic plan)

Use Results for Pro Z\r':,ieand
Improvement '
rvices

Determine
Effectiveness



WHAT IS A SLO?

Measureable, observable, and specific statement(s) that clearly
communicate what a student should know and be able to do as a
result of learning in a course, program, or experience

Focus in on the application of knowledge - students should be able
to use the information learned outside of the setting it's learned in

Different "levels" of SLOs depending on their use:
Division
Department

Program/Experience



OUTCOMES # OBJECTIVES

Learning Outcomes = What students will know
or be able to do as a result of this program

Program Objectives = What will be achieved in
the program




WHEN SLOS ARE NEEDED

SLOs are used to design programs where students are gaining
knowledge, skills, and/or abilities. Also known as...

« Learning Experiences

 Educational Interventions

Not ALL programs need SLOs



SLOS = THE KEY FOR INTENTIONAL

EDUCATION
Start with the end in mind.

Program design starts with clear SLOs

Define "why" (why are we doing this) before "what" (what are we
doing)

Keep us focused on the end result



STRUCTURE

Stem + verb + target audience + demonstrated learning + criterion

As a result of . (target audience) will be able to
(demonstrated learning)

Example: As a result of attending the , attendees
will be able to each step of making a grilled cheese sandwich

*Tip: Use student-focused language
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BEGIN WITH AN ACTION VERB

Terms such as know, understand, learn, appreciate are
generally not specific enough to be measurable

Consider the level of learning you want students to
achieve

Use Bloom's to select an action verb



BLOOM'S TAXONOMY

» Helps educators develop critical
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thinking and higher order cognitive B"mm S Taxonom“

abIIItIeS in StUdentS Produce new or ariginal work

e Dw=sign, assemble, construcd, conjecture, develop, formulate, author, investigate
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We can use Bloom'’s to build our i

p rog ra m S a n d Se er Ce S eva I uate appraise, argue, defend, judge, select, suppart, value, critique, weigh

Draw conneciions among ideas
° Stu d en tS mu St ma Ste r | ower Ieve I S differentlate, organize, relate, compare, contrast, distinguish, examine,
i a n a Iyze experiment, question, test
before moving up through the e e
. Use information in new situations
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Armstrong, P. (2010). Bloom’s Taxonomy. Vanderbilt University Center for

Teaching. https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/ 12
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FOLLOW WITH AN ACTION STATEMENT




ADD
CRITERION




HOW MANY DO I WRITE?

For lengthy experiences
where learning builds on
itself, more might be needed

Generally 2-3 1s plenty for a
workshop
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QUESTIONS TO ASK YOURSELF

As a result of attending
the

attendees will be able
to each step of
making a grilled cheese
sandwich

<\

Does the outcome support the program goals?

Does the outcome describe what the program intends for
students to know (cognitive), think (affective, attitudinal), or do
(behavioral, performance)?

Is the outcome:

Detailed and specific?
Measurable/identifiable?

A result of learning?

Do you have or can you create an activity to enable students to
learn and demonstrate the desired outcome?

How will you assess the outcomes? Can the results from
assessing this outcome be used to make decisions on how to
improve the program?
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EASY
GENERATOR

LEARNING
OBJECTIVES

https://learning-
objectives.easygenerator
.com/

HOW TO VIDEO

Choose the Level of Knowledge to Obtain

ARRANGE DEFINE DESCRIBE DUPLICATE IDENTIFY
Understanding LABEL ST MATCH MEMORIZE NAME
Applying

ORDER OUTLINE RECALL RECOGNIZE RELATE
Analyzing

REPEAT REPRODUCE SELECT SHOW STATE
Evaluating
Creating

+ADD OWN VERB


https://learning-objectives.easygenerator.com/
https://learning-objectives.easygenerator.com/
https://learning-objectives.easygenerator.com/

EXAMPLES



NORTHWESTERN UNIVERSITY

¢ https://www.northwestern.edu/studentaffairs/assessment/learning-outcomes/division-student-learning-outcomes/

Personal  in Student Affairs
Development :

e of personal

Interpersonal
Competence

Social
Responsibility

commitment to 1al | ce and apply that kn

equitable, and thriving communities.

Cognitive and
Practical Skills

will acquire and use

practical skills that will enable them to live healthy, productive, and purposeful



https://www.northwestern.edu/studentaffairs/assessment/learning-outcomes/division-student-learning-outcomes/

UNIVERSITY OF ILLINOIS - CHICAGO

* Learning Goals
* Self-Awareness (SA)
* Transformational Leadership (TL)
*  Justice, Equity, Diversity, and Inclusion (JEDI)
+  Skills to be Real World Ready (RWR)
* Belonging (B)

Self-Awareness
Students will deepen and expand their self-awareness and increase its application to their lives.

Self-awareness includes a student understanding who they are, where they came from, and where they hope to go. It is inclusive of communicating with others, identifying their own
needs, and advocating for those needs to others. Self-awareness involves the ability a student has to recognize and reflect on their thoughts, feelings, and behaviors. A student’s sense of
self-awareness extends into how they navigate inter-personal relationships, how they approach conflict, and how they respond to challenging situations utilizing strengths and
developing skills to overcome barriers. Self-awareness includes an understanding of how others perceive you and how a student’s actions impact others. Being self-aware is not a final
destination but is a life-long process of growth and discovery.

Example Learning Outcomes

* Students will be able to assess and articulate personal strengths and areas of growth.
*  Students will be able to understand their needs and advocate for those needs.

* Students will be able to develop and practice skills to successfully navigate conflict.
* Students will be able to analyze the drivers and impacts of their behavior.

* Students will be able to iteratively reflect on the impact of their developing sense of self.

* https://sa.uic.edu/about/student-affairs-assessment-2/student-affairs-learning-outcomes/



WESTERN MICHIGAN UNIVERSITY

Student Learning Outcomes Framework

ory related to college student

Personal De prment Interpersonal Skills Social Responsibility
Critical Thinking ‘ Communication Ethics
Leadership Local and Global Eng

feamwork & Collaboration | Multicultural Mindedr

Well-being

Realistic Self-Appraisal ‘ Social Justice Advocacy

https://wmich.edu/studentaffairs/planning/learning-
outcomes#:~:text=Student%20Affairs%20is %0 20committed % 20to,interpersonal %20skills%2C %20and % 20social % 20responsibili

ty.



UNIVERSITY OF WISCONSIN - MADISON

* Contextualization of Knowledge

» Identify, formulate, and solve problems using appropriate information and approaches.

* Praxis and Technique
« Utilize the techniques, skills and modern tools necessary for practice
 Demonstrate professional and ethical responsibility

» Appropriately apply laws, codes, regulations, architectural and interiors standards that protect the health
and safety of the public

* Critical Thinking
* recognize, describe, predict, and analyze systems behavior.
* evaluate evidence to determine and implement best practice.
* examine technical literature, resolve ambiguity and develop conclusions.

» synthesize knowledge and use insight and creativity to better understand and improve systems.

https://assessment.wisc.edu/student-learning-outcomes/writing-student-learning-outcomes/



REFERENCES

« Becki Bury, Assistant Director for Academic Initiatives and Student Leadership, University
Housing
* Annie Carlson Welch,Assistantto the VP — Learning & Improvement



RESOURCES

 Additional Resources

Bloom’s Taxonomy

The Six Facets of Understanding — Wiggins, G. & McTighe, J. (2005). Understanding by Design
(2nd ed.). ASCD

Taxonomy of Significant Learning — Fink, L.D. (2003). A Self-Directed Guide to Designing Courses

for Significant Learning. Jossey-Bass

College of Agricultural & Life Sciences Undergraduate Learning Outcomes

College of Letters & Science Undergraduate Learning Outcomes



http://bloomstaxonomy.net/
https://assessment.wisc.edu/wp-content/uploads/sites/92/2023/03/Six-Facets-of-Understanding-Linking-CLOs-to-Asessments.pdf
https://assessment.wisc.edu/wp-content/uploads/sites/92/2023/03/Taxonomy-of-Significant-Learning.pdf
https://assessment.wisc.edu/wp-content/uploads/sites/92/2017/02/CALS_Learning_Outcomes.pdf
https://assessment.wisc.edu/wp-content/uploads/sites/92/2017/02/LS_Learning_Outcomes.pdf
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