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I.  Description of Program 

The College of Business is accredited by AACSB International, the Association to Advance 

Collegiate Schools of Business (AACSB).  AACSBôs standards are rigorous and the College is 

one of only 15% of schools internationally which are accredited by the association.  In order to 

maintain accredited status, the College performs ongoing and regular assessment of learning and 

is committed to continuous improvement.  In compliance with AACSB standards, assessment is 

performed at the College level. 

The College of Business (CoB) faculty articulates its vision and mission as a guide for 

establishing the Collegeôs priorities, goals and use of resources.  The faculty revisits its vision 

and mission every few years to ensure that it continues to represent the will of the faculty, and 

writes a strategic plan approximately every five years.  The vision and mission are as follows: 

 

Vision Statement: The College of Business at Montana State University 

will provide a locally revered and nationally recognized business education 

for undergraduate students and in selected areas of graduate study.  The 

programs of study will be distinguished by the personalized attention 

accorded to students, an integrated and contemporary curriculum, and the 

dedication of the faculty to creating an extraordinary classroom 

environment and facilitating career opportunities for graduates. 

 

Mission Statement: The mission of the College of Business is to provide 

excellence in undergraduate and select graduate business education.  To 

accomplish this, the College: 

¶ Fosters an integrated, experiential, and personalized learning 

environment. 

¶ Encourages critical thinking, quantitative reasoning, effective 

communication, ethical decision-making and social responsibility, and 

life-long learning, 

The College is committed to the teacher-scholar model in which faculty members are 

simultaneously engaged in teaching and research.  The College provides service and 

outreach to its stakeholders in keeping with this aspect of the Universityôs land-grant 

mission. 
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The College offers two degrees: a Bachelor of Science in Business (B.S.) and a Master of 

Professional Accountancy (MPAc).  The College also offers minors in Entrepreneurship and 

Small Business Management; International Business; Management of Information Technology; 

Accounting; and for non-business majors, Business Administration.  All courses are offered at 

the Bozeman campus.  In spring 2009 the College had 1,050 undergraduates and 53 Master of 

Professional Accountancy students.  In spring 2009 the Collegeôs faculty consisted of 24 tenure 

track faculty members, 1 visiting assistant professor and 30 adjunct faculty members. 

 

Undergraduate Program 

The College offers one undergraduate degree, a Bachelor of Science in Business.  Within this 

one degree, students select from among four options: accounting, finance, management or 

marketing.  The undergraduate program operates as a single, integrated whole and there are no 

departments in the College.  All business students, regardless of option, must complete the 

Business Pre-Core courses prior to formal admission to the College which typically occurs at the 

beginning of the junior year.  A student who has been formally admitted to the College must 

complete all Business Core courses and required option courses in order to graduate. 

 

The College of Business Pre-Core (freshman and sophomore years) consists of 10 courses 

totaling 31 credits, while the Business Core (junior and senior year) requires an additional 8 

courses totaling 23 credits.  Students then also take between 21 and 27 credits of upper level 

option courses specific to their selected option.   

 

Because the College offers only one undergraduate degree that requires all business students 

regardless of option to take a common set of 18 courses totaling 54 credits, the College uses just 

one assessment of learning process for its undergraduate program. 

 

Master of Professional Accountancy (MPAc) Program  

The College offers one graduate degree, a Master of Professional Accountancy.  Approximately 

50 students are enrolled in the program during any one semester.  The MPAc programôs mission, 

vision and values statements are as follows as follows: 

 

Vision Statement 

To be regionally valued and nationally recognized as a professional learning community 

that improves accounting and business practice and knowledge by: 

¶ Continuously advancing the undergraduate and graduate accounting programs to 

ensure the highest levels of knowledge and competencies for professional accounting 

and business career success  

¶ Establishing an environment that supports research and contributions to practice and 

education  

¶ Fostering a spirit of service among faculty and students to the university, profession, 

and society  

 

Mission Statement 

The mission of the Montana State University-Bozeman accounting program is to achieve 

excellence by: 
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1. Educating students in accounting theory and practice and developing the skills for 

lifelong learning  

2. Advancing the profession of accounting through research and publications  

3. Building strong relationships with students and other stakeholders  

4. Contributing to the achievement of the mission of the MSU College of Business as a 

whole  

 

Values Statement 

¶ Continuous improvement and recognition of excellence in teaching, research, and 

service 

¶ Recognition of the diverse perspective of students, employers, and society as 

accounting program stakeholders  

¶ Appreciation of professional certifications and core competencies needed for long-

term professional success  

¶ Responsiveness to changes in organizations and society  

¶ A shared sense of community and collegiality among faculty, students, 

administrators, and other stakeholders  

 

The MPAc program requires a minimum of 30 semester hours of course work beyond a 

bachelorôs degree, including 18 credits of required accounting courses and 12 credits of approved 

electives in accounting and business.  Students with a degree in accounting generally complete 

their course work in one full year (two or three semesters).  

 

Because the MPAc program offers only one degree, there is just one assessment of learning 

process for the program. 

 

II.  Assessment Management Structure (Undergraduate Program) 

 

The College created the Strategic Initiatives Committee (SIC) in Spring 2004 to develop, direct, 

coordinate, and oversee the ongoing strategic planning process and initiatives in support of the 

Collegeôs mission, vision, and goals.  Accordingly, the SIC created an assessment of learning 

structure, which included identifying the Collegeôs learning goals, and developing a preliminary 

plan for assessment of learning according to those learning goals.  The SICôs membership 

consists of one faculty representative of each of the Collegeôs four options (accounting, finance, 

management, marketing), a representative of the adjunct faculty, the Assistant Dean of the 

College, and the Associate Dean for Academic Affairs.   

 

In April 2007, at the recommendation of the SIC, the faculty created an Assurance of Learning 

(AoL) Committee to continue the assessment of learning process, allowing the SIC to focus on 

other strategic planning matters.  The members of the AoL Committee are all volunteers with no 

set terms.  New members join as they express an interest in participating.  In 2008-09 the AoL 

Committee consisted of nine members: five tenure-track faculty members, two adjunct faculty 

members, the coordinator of the Bracken Business Communication Clinic, and the Associate 

Dean for Academic Affairs.  In 2009-10 the committee will again consist of the same nine 

members except for one new adjunct faculty member who will replace an adjunct faculty 
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member who has resigned from the committee.  All options except marketing are represented on 

the committee. 

 

The AoL Committee reports to the Collegeôs Curriculum Committee and indirectly to the SIC to 

the extent its activities relate to strategic planning: 

 

Assurance of Learning 

Organization

Faculty

Strategic Initiatives 

Committee

Curriculum

Committee

AoL Committee

 
 

The AoL Committee manages the assessment of learning process by: identifying, developing and 

revising assessment methodologies; administering the assessment tools; analyzing the results; 

and making recommendations for changes to the curriculum to the College Curriculum 

Committee, which in turn will make recommendations to the faculty.  

 

Concurrently with the AoL Committeeôs assessment of learning activities, the SIC conducts its 

strategic management activities, including reviewing the learning goals in the Collegeôs mission, 

and the Curriculum Committee pursues its systematic review of the Collegeôs curriculum.  
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AoL Process: Who Does What

AoL Comm.

Do/oversee 

assessments

AoL Comm.

Analyze 

assessment

results

AoL Comm.

Make curriculum

recommendations

Curr. Comm.

Review, revise

curriculum

recommendations

Faculty

Review, revise,

adopt, implement 

curriculum changes

Curr. Comm.

Oversee annual 

curriculum review

SIC

Review learning

objectives in

mission

 
The AoL Committee generally meets weekly and minutes are sent to all members and posted on 

the Collegeôs pccommon accessible to all College faculty and staff but not to others.  Depending 

on the work to be done, the committee either works as a committee of the whole, or breaks into 

sub-committees to accomplish the work.  For example, subcommittees were created to develop 

rubrics for the assessment of critical thinking, writing, oral communication and ethical decision-

making.  These same sub-committees then tested the rubrics and conducted the assessment of 

student learning using the rubrics.  Management and analysis of the results of the Major Field 

Test in Business (see more in Section IV.C below) is delegated to Dr. F. William Brown because 

he is the coordinator of BUS 474 in which the test is administered as well as a member of the 

AoL Committee.  The AoL Committee reports the results of its activities at faculty meetings 

twice per year, and often at the faculty retreats in the fall and spring.  Minutes of these faculty 

meetings are also posted on the Collegeôs pccommon. 

 

III.  Assessment Process: Measures of Student Learning (Undergraduate Program) 

 

The College has established the following learning outcomes, goals and objectives for each of 

the learning goals listed in its mission statement: 

 

Mission-Driven Learning Outcomes Goals & Objectives 
Knowledge of Business 

Students shall acquire a common body of 

knowledge and vocabulary of business.  As 

articulated in course syllabi, students shall gain 

knowledge of the theory and practices used in 

management of organizations, operations, and 

human resources; accounting; corporate finance; 

marketing; information systems and technology; 

and law.  As they specialize further in their 

respective option(s), students shall demonstrate 

Goal & Objectives 

Students will have strong working knowledge of 

fundamental concepts in accounting, finance, 

management, marketing, information technology, 

strategy and law. 

 

The Collegeôs institutional mean on the Major 

Field Test will regularly fall in the top quartile. 
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Mission-Driven Learning Outcomes Goals & Objectives 
their ability to integrate this knowledge in solving 

business problems. 

 

Critical Thinking  

Critical thinking is the process of purposeful, self-

regulatory judgment.*  Critical thinking is defined 

as the ability to structure and synthesize ambiguous 

information, to sort relevant from irrelevant 

information, to apply technical knowledge to new 

problem settings, to analyze and summarize 

information and to interpret the results of analysis.  

Critical thinking makes use of the higher cognitive 

objectives: application, analysis, synthesis, and 

evaluation.  

 
*The American Philosophical Association.  (1990) Critical 

Thinking: A Statement Of Expert Consensus For Purposes Of 

Educational Assessment And Instruction, ("the Delphi 

Report").  ERIC Doc. No. ED 315-423, pp. 80 

 

Goal  

Students will be able to engage in critical thinking 

to solve business problems. 

 

Objectives  

1. Students will be able to: 

a. Assimilate and interpret disparate and 

conflicting information correctly; 

b. Evaluate, clarify and classify information to 

determine its relevance to solving an issue or 

problem; 

c. Use general principles to create reasonable 

solutions and/or predictions; and 

d. Make a decision based on evidence and prior 

evaluation. 

 

2. 75% of seniors will meet or exceed expectations 

on each element of the rubric. 

 

 

Quantitative Reasoning 

Quantitative reasoning is the ability to use 

mathematical concepts to understand and interpret 

data, make sound inferences, draw logical 

conclusions and make well-supported decisions.  

Quantitative reasoning, as a component of critical 

thinking, requires the use of application, analysis, 

synthesis and evaluation.   

 

Goal 

Students will be able to employ quantitative 

reasoning as a tool for solving business problems. 

 

Objectives 

1.  Students will be able to: 

a.   Interpret mathematical models such as 

formulas, graphs and tables and draw 

inferences from them; 

b. Represent quantitative information 

symbolically, visually, numerically and 

verbally; 

c. Evaluate quantitative information while 

recognizing its limitations; 

d. Integrate quantitative information into 

decisions and recommendations. 

 

2.  75% of seniors will meet or exceed expectations 

on each element of the rubric. 

 
Based on Mathematics Association of America, Quantitative 

Reasoning for College Graduates: A Complement to the 

Standards, Part II: Quantitative Literacy: Goals (1998), 

available at http://www.maa.org/past/ql/ql_part2.html 

 

Effective Written Communication 

Effective written communication demonstrates 

Goal 

Students will be able to communicate effectively 

http://www.maa.org/past/ql/ql_part2.html
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Mission-Driven Learning Outcomes Goals & Objectives 
professionalism and the use of standard business 

English.  Such writing is direct, courteous, 

grammatically correct, and not overly casual.  A 

studentôs writing must demonstrate appropriate 

sentence structure, mechanics, grammar, word 

usage, tone and word choice, organization and 

focus, and development of ideas. 

 

and professionally in writing.   

 

Objectives 

1. Students will: 

a.  Organize and develop ideas effectively; 

b. Employ correct spelling and punctuation; 

c. Employ correct grammar, sentence and 

paragraph structure; and 

d. Correctly cite sources for facts, quotations 

and ideas. 

 

2. 75% of seniors will meet or exceed expectations 

on each element of the rubric. 

 

3. In order to be formally admitted to the College, 

students must achieve a score of at least 3 on the 

WorkKeys Test of Business Writing. 

 

Effective Oral Communication 

Effective oral communication requires facility with 

standard oral presentational forms including 

impromptu, extemporaneous, informational, and 

persuasive speaking. 
 

Goal 

Students will be able to communicate effectively 

and professionally in oral presentations.   

 

Objectives 

1. Students will: 

a.  Organize and develop ideas effectively; 

b.  Employ technology effectively in support of 

the message; 

c.  Speak extemporaneously with minimal 

hesitations and fillers; 

d.  Adopt an appropriate tone;  

e.  Use appropriate vocabulary; 

f.  Employ correct grammar and sentence 

structure; and 

g.  Use appropriately the time allotted for the 

presentation. 

 

2. 75% of seniors will meet or exceed expectations 

on each element of the rubric. 

 

Ethical Decision-Making & Social Responsibility 

Rational and ethical decision-making deals with 

issues of human conduct and the rules that should 

govern human action. It is characterized by respect 

for others, an awareness of justice, and sensitivity 

to the universal application of rules of conduct.  

Rational and ethical decision-making focuses 

explicitly on two critical questions: What is right or 

wrong? and What is good or bad?  A graduate of 

the COB will be competent in rational and ethical 

Goal 

Students will appreciate the ethical and social 

responsibility dimensions of business decision-

making. 

 

Objectives 

1. Students will be able to: 

a. Recognize the ethical and societal 

implications of  proposed actions; 

b. Demonstrate knowledge of ethical decision-
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Mission-Driven Learning Outcomes Goals & Objectives 
decision-making when s/he is able to assess 

critically her/his actions and the actions of others 

with respect to these two questions.   

 

making tools; 

c. Effectively evaluate the ethical and societal 

effects of a variety of options; and 

c. Make a sound decision in accordance with 

the analysis and evaluation of options. 

 

2. 75% of seniors will meet or exceed expectations 

on each element of the rubric. 

 

Life-Long Learning 

Following the work of Knowles (1990), the COB 

defines lifelong, self-directed learning as the 

process by which "individuals take a lifelong 

initiative, with or without the help of others, to 

diagnose their own learning needs, formulating 

their own learning goals, identifying human and 

material resources for their own learning, choosing 

and implementing appropriate learning strategies, 

and evaluating their own learning outcomes."  

 

    

 

Goal  

Students will experience a learning environment 

that promotes the skills needed for life-long 

learning.  Because life-long learning is a difficult 

concept to operationalize and resistant to 

measurement, the objectives for this learning goal 

refer primarily to the learning opportunities 

provided to students by the College. 

 

Objectives 

1. Learning will take place in the context of 

authentic and complex business problems 

2. Students will have extensive opportunities to 

learn in team settings and to develop effective 

team skills  

3. Students will have the opportunity to develop 

the ability effectively to research information in 

furtherance of learning  

4. Students will demonstrate effective critical 

thinking skills 

 

 

 

IV.  Assessment Process: Methods and Methodologies (Undergraduate Program) 

 

The Collegeôs assessment of learning process consists of three components:  required 

performance levels within the undergraduate program, curriculum review by faculty, and direct 

assessment of student learning.   

 

A.  Required Performance Levels 

In order to be formally admitted to the College of Business, typically after the sophomore year, a 

business student must meet certain performance levels.  Any student may declare a business 

major upon admission to MSU.  These students are coded as ñpre-business.ò  In order to be 

formally admitted to the College of Business and thus proceed on to upper-level business 

courses, a pre-business student must have:  

¶ completed 60 credits 

¶ completed the Business Pre-Core (10 courses) with no grade less than a C- 

¶ achieved a score of 3 or higher on the ACT WorkKeys Test of Business Writing; and 
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¶ earned a 3.0 MSU cumulative GPA for priority admission (students with GPAs lower 

than 3.0 will be admitted only as space permits; applications for formal admission from 

students with a GPA of less than 2.5 are not considered). 

 

No changes to these requirements are planned for 2009-11. 

 

The WorkKeys Test of Business Writing is administered every semester in BUS 201, Managerial 

Communications, a required course in the Business Pre-Core.  The test is scored on a scale of 1-

5, and the College requires a score of at least a 3 for formal admission to the College.  Students 

scoring less than a 3 may retake the test the following semester.  The College in 2007 established 

an appeals process for students who twice score less than a 3, which requires students to submit a 

portfolio of writing as well as to write a timed memo in longhand explaining why their writing 

does in fact meet the standards for a score of 3 on the WorkKeys Test.  Between fall 2005 and 

spring 2008, 80-83% of business students taking the WorkKeys writing test for the first time 

achieved a score of 3 or better.  In fall 2008, 99% of students scored a 3 or better (167/169 

students), and in spring 2009 100% achieved a score of 3 or better (143 students).   

 

In 2008-09, of the 251 students formally admitted to the College, 47% (118 students) had GPAs 

between 2.5-2.99, and 53% (133 students) had GPAs between 3.0-4.0.  In 2007-08, of the 232 

students formally admitted to the College, 45% (105 students) had GPAs between 2.5-2.99 while 

55% (127 students) had GPAs between 3.0-4.0. 

 

 

B.  Curriculum Review 

In April 2007 the faculty adopted a policy according to which each year the Collegeôs 

Curriculum Committee leads the faculty in a review of specific components of the Collegeôs 

undergraduate curriculum.  The objective of the policy is to codify a process that: 

a) establishes a regular cycle of curriculum review  

b) assesses the curriculumôs consistency with the COBôs mission  

c) evaluates the adequacy of current course offerings 

d) reviews the (cross-sectional and sequential) relationships across courses 

e) ensures curriculumôs relevancy to business practice 

f) reviews and revises the curriculum in response to assessment of learning results 

 

The schedule for review of the curriculum is as follows: 

 
 

Curriculum Groupings  

 

Review 

Responsibility  

Frequency 
projecting a 4- 

year cycle, with 

years 2 and 4 

coinciding with 

university 

catalog updates 

Broad 

Guidelines 

Non-Business Pre-Core 

(Math, Econ, Stat, CS) 

Option 

Coordinators  

Year 1 ¶ Relevancy of content to skill 

development needed for business 

core 

Business Pre-Core  

(100-200) 

COB Curriculum 

Committee  + 

Year 1 ¶ Adequacy of content (comparable to 

other universitiesô courses?) 
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Associate Deans 

+ BUS 101 and 

201 coordinators 

¶ Rigor (sufficient preparation for 

subsequent courses?) 

¶ Feedback from instructors (current 

100-200 instructors and upper-

division instructors) 

Business Core  

(300-400 level) 

BUS Course 

Coordinators 

Year 3 ¶ Course mix right? 

¶ Overlap? (with other BUS courses? 

with option electives?) 

¶ Relevance to current business 

environments 

¶ Feedback from upper-division 

instructors (current 300-400 

instructors) 

Option courses  

(200-300-400)  

Options Years 2 and 4 ¶ Do courses meet option objectives? 

¶ Feedback from advisory council, 

recruiters, and alumni 

Minors 

(Ent, MIT, IB)  

 

(appointment of) 

Minor 

Coordinators 

 

Year 4 ¶ Do courses meet minor objectives? 

¶ Are course options clearly 

communicated? 

 

The policy requires reviewers to provide written recommendations to the Strategic Initiatives and 

Curriculum committees and College administration for changing courses, course content, course 

mix, etc.  For each recommendation, the reviewers will provide their rationale, a description of 

how needs were assessed, and the sources used for information and input.  The policy does not 

require that reviewers recommend changes to the curriculum, only that the curriculum in fact be 

reviewed according to the above schedule.   

 

In addition, the Curriculum Committee oversees the facultyôs review of the Collegeôs curriculum 

every other year in conjunction with the MSU catalog revision process.   

 

These curriculum review processes have recently led to the following significant changes in the 

Collegeôs curriculum in the 2008-10 catalog: 

¶ The deletion of the CS 150 requirement in the Business Pre-Core because most business 

students entering MSU already have much of this knowledge 

¶ The addition to the Business Pre-Core of a new course BUS 211, Business Software 

Applications, which is designed to teach some intermediate skills in word-processing, 

spreadsheet, database management and presentation with a primary focus on application 

of those skills in problem-solving and decision making.  This course is intended to 

improve studentsô quantitative analysis skills and also allows instructors in BUS 311, 

Information Systems, to focus more on the management of information technology in a 

firm rather than on the software skills themselves.   

¶ The creation of a new course, MGMT 204, Introduction to Business, which is required 

for all business students who did not take BUS 101, First Year Seminar.  The purpose of 

this change is to ensure that all business students have a broad understanding of the role 

of business in society and an overview of the various business functions.  Prior to this 

change, many business students who transferred into the College after their first semester 
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of freshman year did not have a course providing this overview which hindered their 

understanding of the business environment. 

 

No major changes to course requirements are planned for the 2010-12 catalog, although the 

College does intend to modify some course content (please see Section V below). 

 

C.  Direct Assessment of Student Learning 

The College, under the leadership of the AoL Committee, has adopted or created the following 

methods for directly assessing student learning with respect to the learning goals stated in the 

Collegeôs mission.  Please note that results are discussed in Section V below.  All assessment is 

conducted in BUS 474, Senior Seminar, because it is a required course for all seniors in the 

College of Business.  

 

1.  Knowledge of Business 

The College has administered the Major Field Test in Business to every graduating senior since 

the summer of 2005 through spring 2009 (a total of 885 students).  This 2-hour, 120 question 

multiple choice test was developed by Educational Testing Service and measures a studentôs 

knowledge of accounting, economics, management, quantitative business analysis, finance, 

marketing, legal and social environment, information systems and international issues.  The 

results are normed against 143,349 business seniors taking the instrument at 553 institutions in 

2003 ï 2006 and 83,323 business seniors taking the instrument at 564 institutions in August 2006 

ï June 2008. The MFT is administered in BUS 474, Senior Seminar, by the coordinator of the 

course who also is a member of the AoL Committee.  This same faculty member assembles and 

analyzes the results of the MFT every semester. 

 

With four years of data from 885 students showing fairly consistently high levels of 

performance, and in consideration of the $5,500 annual cost of the MFT, the AoL Committee has 

decided that it is not necessary to continue to administer the MFT to every senior every year.  

Therefore, henceforth the MFT will be administered to seniors in BUS 474 only every other 

year.  This level of frequency will enable the College to assess student learning frequently 

enough to ensure adequate monitoring of studentsô performance. 

 

2.  Critical Thinking 

The AoL Committee created a rubric for assessing studentsô critical thinking skills which was 

applied by a 3-person subcommittee of the AoL Committee to a representative sample of case 

studies submitted by graduating seniors in BUS 474, Senior Seminar, during the fall 2007 

semester (please see attached rubric).  The rubric is based on published critical thinking research. 

 

Based on the results of the fall 2007 assessment the AoL Committee has developed 

recommendations to the Curriculum Committee concerning improvements to the teaching of the 

critical thinking process (see Section V below). 

 

3.  Quantitative Reasoning 

The Major Field Test contains a quantitative business analysis section which the College is 

currently using as its assessment tool for quantitative reasoning skills.  The AoL Committee 

needs to determine whether the MFT is a sufficient measure of student quantitative reasoning 
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skills or whether the College should develop additional measures that address the Collegeôs 

quantitative reasoning goals more specifically. 

 

4.  Effective Written Communication 

The AoL Committee created and tested a rubric for assessing studentsô writing skills (see 

attached), which was applied by a 3-person subcommittee of the AoL Committee to a 

representative sample of case studies submitted by graduating seniors in BUS 474, Senior 

Seminar, during the fall 2007 semester.   

 

Based on the results of the fall 2007 assessment the AoL Committee has developed 

recommendations to the Curriculum Committee concerning improvements to the teaching of the 

writing process (see Section V below).   

 

5.  Effective Oral Communication 

The AoL Committee created and tested a rubric for assessing studentsô oral communication skills 

(see attached), which was applied by BUS 474 instructors to a representative sample of student 

presentations in BUS 474, Senior Seminar, during the spring 2009 semester.   

 

6.  Ethical Decision-Making and Social Responsibility 

The AoL Committee created and tested a rubric for assessing studentsô ethical decision-making 

skills (see attached), which was applied by a 3-person subcommittee of the AoL Committee to a 

representative sample of case studies submitted by graduating seniors in BUS 474, Senior 

Seminar, during the fall 2007 semester.   

 

Based on the results of the fall 2007 assessment the AoL Committee has developed 

recommendations to the Curriculum Committee concerning improvements to the teaching of the 

ethical decision-making process (see Section V below). 

 

7.  Life Long Learning 

Given the nature of life-long learning, the assessment approach must necessarily represent the 

development of potential, rather than a direct assessment of studentsô life long learning skills.  

Therefore, the objectives for assessing life-long learning focus primarily on providing to students 

opportunities to learn the skills necessary for life-long learning.  Based on the Collegeôs goals 

and objectives for life-long learning, the College has created a matrix identifying where 

curriculum provides opportunities for students to develop each of the four objectives (see 

attached Core Curriculum matrix).   

 

The AoL Committee will review and update this matrix periodically to ensure that students do 

have opportunities in the curriculum to develop life long learning skills. 

 

D.  Methods and Methodology Action Items 2009-2011 

The College plans to accomplish the following during 2009-11 with respect to assessment 

methods and methodology: 

 

AoL Committee 
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¶ Re-assess studentsô critical thinking skills after implementation of changes to course 

content (see Section V below) 

¶ Determine and implement methodology for assessing studentsô quantitative reasoning 

skills 

¶ Re-assess students writing skills after implementation of changes to course content (see 

Section V below) 

¶ Analyze results of spring 2009 assessment of studentsô oral communication skills, 

determine next steps  

¶ Re-assess students ethical-decision-making skills after implementation of changes to 

course content (see Section V below) 

¶ Review Core Curriculum matrix for life-long learning skills 

¶ Review the current model according to which all assessments are done by the AoL 

Committee using work submitted in BUS 474, determine whether some or all learning 

goals should be assessed in other courses and by instructors rather than the AoL 

Committee  

¶ Make recommendations to Curriculum Committee on the above as appropriate 

 

Curriculum Committee/Faculty 

¶ Review option courses (2009-10) 

¶ Review entire curriculum in conjunction with MSU catalog update process (2009-10) 

¶ Review Business Pre-Core curriculum (2010-11) 

¶ Respond to recommendations made by AoL Committee 

 

V.  Assessment Process: Analysis and Action (Undergraduate Program) 

 

A.  Data Analysis Process 

 

1.  Business Knowledge 

Dr. F. William Brown, the coordinator of BUS 474 and a member of the AoL Committee, 

assembles and analyzes each semesterôs MFT results and presents the results to the AoL 

Committee in graphical form.  Information presented includes: 

¶ CoBôs institutional mean in national norm (both z scores and MFT tables) for each 
semester since summer 2005 

¶ Overall College institutional mean score 2005-present (weighted average) 

¶ Number and percent of CoB students in each MFT quartile, overall and by option, 2005-

present 

¶ CoB institutional means by subscales (accounting, economics, management, quantitative 

business analysis, finance, marketing, legal and social environment, information systems, 

international issues), 2005-present 

¶ CoB institutional means by subscales by option, spring 2008-present (this analysis 

became possible starting only in spring 2008) 
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A sample slide from the presentation is 

reproduced at right.  Excerpts of the 

presentation of these data to the AoL 

Committee and faculty are attached.  The full 

presentations are available from the 

Collegeôs Associate Dean for Academic 

Affairs. Data are stored on a secure database 

that is accessible only by College of Business 

faculty and staff.  

 

The MFT will not be administered by the 

College in 2009-10.  When administration of 

the MFT resumes in 2010-11, results will be collected, analyzed and presented to the faculty as 

they have been during the 2005-09 period. 

 

2.  Critical Thinking 

Critical thinking is assessed by means of a rubric 

developed by the AoL Committee.  The results 

of the fall 2007 assessment were collected, 

analyzed and presented to the AoL Committee 

and faculty by the AoL Committeeôs 

subcommittee on critical thinking in graphical 

format.  They will be presented again after the 

next round of assessment of critical thinking 

skills and will show changes from 2007.  Data 

are stored on a secure database that is accessible 

only by College of Business faculty and staff.  

 

3.  Quantitative Reasoning 

Quantitative reasoning is one of the subscales of 

the MFT.  Results on all subscales, including 

quantitative reasoning, are presented to the faculty 

in graphical format in conjunction with the AoL 

Committeeôs presentation of overall MFT results.   

 

Data are stored on a secure database that is 

accessible only by College of Business faculty 

and staff.  

 

4.  Effective Written Communication 

Written communication skills are assessed by 

means of a rubric developed by the AoL 

Committee.  The results of the fall 2007 

assessment were collected, analyzed and 

presented to the AoL Committee and faculty by 

the AoL Committeeôs subcommittee on written 
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communication in graphical format.  They will be presented again after the next round of 

assessment of writing skills and will show changes from 2007. 

 

Data are stored on a secure database that is accessible only by College of Business faculty and 

staff.  

 

5.  Oral Communication 

Oral communication skills are assessed by means of a rubric developed by the AoL Committee.  

Assessment of studentsô oral communication skills was conducted by faculty in BUS 474 at the 

end of the spring 2009 semester and results are not yet available.  The results will be presented in 

graphical format similar to the results for the other learning goals.  Data will be stored on a 

secure database that is accessible only by College of Business faculty and staff.  

 

6.  Ethical Decision Making 

Ethical decision making skills are assessed by means of a 

rubric developed by the AoL Committee.  The results of 

the fall 2007 assessment were collected, analyzed and 

presented to the AoL Committee and faculty by the AoL 

Committeeôs subcommittee on ethical decision making in 

graphical format.  They will be presented again after the 

next round of assessment of critical thinking skills and 

will show changes from 2007.  Data are stored on a 

secure database that is accessible only by College of 

Business faculty and staff.  

 

7.  Life Long Learning 

As noted in Section IV above, the assessment of life long learning focuses on the development of 

potential, rather than a direct assessment of studentsô life long learning skills.  Therefore, results 

are presented not as data but as a matrix identifying where the curriculum provides opportunities 

for students to develop each of the four objectives (see attached Core Curriculum matrix).   

 

B.  Use of Assessment Results 

 

1.  Presentation to Faculty, Students and Other Stakeholders 

The results of all assessments are discussed first within the AoL Committee.  The results are then 

presented to the full faculty as often as appropriate.  For example, the results of the MFT are 

presented at a faculty meeting every semester (the MFT will not be administered in 2009-10 so 

no presentation on results will be made).  Results of the assessments of critical thinking, writing 

and ethical decision making were presented at the January 2008 faculty retreat, and again at the 

April 29, 2009 faculty meeting at which the AoL Committee introduced its preliminary 

recommendations on improving critical thinking.  Results will continue to be presented as 

appropriate at faculty meetings. 

 

The College has publicized the results of the MFT to students, parents, alumni, donors, members 

of the Collegeôs two advisory boards and AACSB, the Collegeôs accrediting body.  The results 

of the assessment of critical thinking, writing and ethical decision making were presented to the 



 17 

Collegeôs two advisory boards and the AACSB maintenance of accreditation visit team in spring 

2008, but have not been publicized to students or other external constituencies.  However, the 

College in the last two years has been making a deliberate effort to educate students about 

professionalism and has emphasized the importance of critical thinking, writing and ethical 

decision making to professionalism.  The College will develop a plan for educating students 

about the assessment of learning process. 

 

2.  Knowledge of Business (MFT) 

The AoL Committee recommends action to the Collegeôs Curriculum Committee and hence to 

the full faculty based on the results of the assessments.  The results of the MFT suggest no action 

is necessary with respect to the overall curriculum, although the faculty should consider whether 

its instruction in management and international business ought to be improved.   

 

3.  Critical Thinking, Writing, Ethical Decision Making 

The assessment of seniorsô critical thinking, writing and ethical decision making skills suggest 

that improvement is needed in each area.  The AoL Committee has developed a draft 

recommendation to the Curriculum Committee on how to help faculty teach the process of 

critical thinking, writing and ethical decision-making throughout the Collegeôs curriculum in a 

consistent and iterative way. The AoL Committee gave a quick preview of the recommendation 

to the full faculty at the April 29, 2009, faculty meeting.  The AoL Committee will continue to 

work on this draft recommendation over the summer with the expectation that it will be delivered 

to the Curriculum Committee early in the fall 2009 semester.  In brief, the AoL Committee will 

recommend that specific courses at the 100-, 200-, 300-, and 400-level be designated to focus 

explicitly on teaching the process of critical thinking, writing and/or ethical decision using a 

college-wide model.  For example, the AoL Committee will propose a model for the process of 

critical thinking entitled PIRATe, which stands for Purpose, Information, Reference, Analysis, 

The Conclusion.  PIRATe will be used throughout the curriculum to teach students the process of 

critical thinking.  Assessment will occur again after this recommendation has been implemented. 

 

4.  Quantitative Reasoning 

Results of the quantitative reasoning subscale of the MFT are presented to the faculty with the 

overall MFT results at least twice per year.  With students typically scoring well above the 91
st
 

percentile since fall 2005, no action is currently indicated.  The AoL Committee does, however, 

plan to decide whether additional assessments of quantitative reasoning would be helpful. 

 

5.  Oral Communication 

Seniorsô oral communication skills were assessed in spring 2009 and results are not yet available.  

Further action will depend upon these results. 

 

6.  Life Long Learning 

The AoL Committee will review the current matrix of curriculum coverage of skills associated 

with life long learning to determine whether any curricular change is needed. 

 

 

C.  Evaluating Effectiveness of Actions Taken 
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The effectiveness of actions taken will be evaluated through a comparison of the results of the 

previous assessment compared to the results of assessments done after the action was taken. 

 

 

VI.  Action Plan for 2009-11 

 

 

MSU COLLEGE OF BUSINESS 

ASSURANCE OF LEARNING TIMEL INE  

2009-2011 

Date Item Responsibility 

Summer/Fall 

2009 

Complete recommendation to Curriculum Committee on 

improving critical thinking, written communication and 

ethical decision making; assist Curriculum Committee in 

presenting to full faculty 

AoL Committee 

 Create guide to PIRATe in support of recommendation to 

Curriculum Committee 

AoL Committee 

 Create guide to ethical decision making in support of 

recommendation to Curriculum Committee 

AoL Committee 

 Analyze need for separate assessment of quantitative 

reasoning skills 

AoL Committee 

 Analyze results of spring 2009 assessment of studentsô 

oral communication skills, determine next steps  

AoL Committee 

 Engage faculty in discussion of whether to make 

curricular changes to improve studentsô knowledge of 

international business 

AoL /Curriculum 

Committees 

 Develop plan for educating students on assessment of 

learning process 

AoL Committee 

 Organize discussion of low-stakes and high-stakes 

writing assignments, critical thinking exercises, ethical 

decision-making exercises 

Dana 

Spring 2010 If needed, design and implement methodology for 

assessing studentsô quantitative reasoning skills 

AoL 

 Review the current model according to which most 

assessments are done by the AoL Committee using work 

submitted in BUS 474, determine whether some or all 

learning goals should be assessed in other courses and by 

instructors rather than the AoL Committee 

AoL 

 Organize discussion of low-stakes and high-stakes 

writing assignments, critical thinking exercises, ethical 

decision-making exercises 

Dana 

Summer/Fall 

2010 

Administer MFT in BUS 474, analyze results Brown/AoL 

 Update and review core curriculum matrix Curriculum 
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MSU COLLEGE OF BUSINESS 

ASSURANCE OF LEARNING TIMEL INE  

2009-2011 

Date Item Responsibility 

 Organize discussion of low-stakes and high-stakes 

writing assignments, critical thinking exercises, ethical 

decision-making exercises 

Dana 

Spring 2011 Re-assess studentsô critical thinking skills after 

implementation of changes to course content 

AoL 

 Re-assess studentsô writing skills after implementation of 

changes to course content 

AoL 

 Re-assess students ethical-decision-making skills after 

implementation of changes to course content 

AoL 

 Administer MFT in BUS 474, analyze results Brown/AoL 

 Organize discussion of low-stakes and high-stakes 

writing assignments, critical thinking exercises, ethical 

decision-making exercises 

Dana 
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VI.  M aster of Professional Accountancy Program Assessment of Learning Plan 

 

The MPAc program is a selective program with a limited number of openings available to 

qualified students (53 students were in the MPAc program in spring 2009).  The MPAc Advisory 

Council will admit those students whose previous academic performance and/or work experience 

indicate a desire and ability to excel.
1
 

 

The MPAc program is in the process of developing its assessment of learning plan.  The 

following is a draft plan: 

 

Date Item Responsibility 

Summer/Fall 

2009 

Determine what information is available on the MPAc 

programôs pass rate on the CPA exam in order to assess 

studentsô knowledge of accounting theory. 

MPAc faculty 

 Finalize learning goals and objectives for MPAc 

program. 

MPAc faculty 

 Develop course-embedded measure of technical 

competency in Accounting Theory, Advanced 

Accounting, Advanced Auditing, and Advanced Taxation 

courses. 

MPAc faculty 

 Develop course-embedded measure of technical 

competency in Survey of Research in Accounting course.  

MPAc faculty 

 Determine technology skills that MPAc students should 

achieve and develop course-embedded measures to 

determine studentsô ability to use technology to solve 

accounting problems. 

MPAc faculty 

Spring 2010 Determine methodology for assessment of critical 

thinking. 

MPAc faculty 

 Determine methodology for assessment of 

professionalism. 

MPAc faculty 

 Determine methodology for assessing studentsô ethical 

decision-making and communication skills. 

MPAc faculty 

                                                 
1 The admission requirements for applicants to the MPAc program are: 

¶ Four-year baccalaureate degree from an accredited institution 

¶ Demonstrated potential for graduate study 

¶ A "B" average (3.0 on a 4.0 scale) or better for undergraduate cumulative GPA 

¶ Submission of GRE or GMAT test scores 

¶ Submission of TOEFL or IELTS scores (international students only) 

o minimum computer-based TOEFL ï 213 

o minimum paper-based TOEFL ï 550 

o minimum internet-based TOEFL ï 80 

o minimum IELTS ï 7.0 

¶ Financial certificate (international students only) 
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Date Item Responsibility 

Summer/Fall 

2010 

Analyze CPA pass rates in order to assess studentsô 

learning of accounting theory, determine whether 

changes to curriculum are needed to improve student 

learning 

MPAc faculty 

 Implement course-embedded measure of technical 

competency in  Accounting Theory, Survey of Research 

in Accounting and Advanced Accounting courses. 

MPAc faculty 

 Implement assessment of critical thinking, 

professionalism, ethical decision-making, and 

communication skills. 

MPAc faculty 

Spring 2011 Analyze results of assessments of technical competency 

in Accounting Theory, Advanced Accounting, and 

Survey of Research in Accounting courses to determine 

whether improvements are needed 

MPAc faculty 

 Implement course-embedded measure of technical 

competency in Advanced Auditing and Advanced 

Taxation. 

MPAc faculty 

 Analyze results of assessments of critical thinking,  

professionalism, ethical decision-making, and  

communication skills to determine whether 

improvements are needed 

MPAc faculty 

 



MUS College of Business, Fall 2007 

GRADING RUBRIC FOR CRITICAL THINKING ASSESSMENT 

 0 -- Below Expectations 1 -- Meets Expectations  2-- Exceeds Expectations  Score 

Assimilate  Fails to include relevant information 

 Includes excessive irrelevant 

information 

 Misinterprets or mischaracterizes 

information 

 Fails to include or is confused by 

information from a variety of 

viewpoints 

 Includes some relevant information 

 Minimal amount of irrelevant 

information 

 Generally interprets information 

accurately 

 Includes some disparate and 

potentially conflicting information 

from a variety of viewpoints 

 Includes most relevant information 

 Does not include irrelevant 

information 

 Consistently interprets information 

accurately 

 Effectively includes disparate and 

potentially conflicting information 

from a variety of viewpoints 

 

Evaluate  Demonstrates no or little 

independent/creative thought 

 Is unable to or superficially uses general 

principles to create reasonable solutions 

and/or predictions 

 Is unable to or superficially uses 

specific examples to support analysis 

 Does not evaluate alternative 

perspectives (e.g., functional, short/long 

term, strategic/tactical, internal/external) 

 

 Exhibits close-mindedness or hostility 

 Demonstrates some independent and 

creative thought 

 Limited use of general principles to 

create reasonable solutions and/or 

predictions 

 Limited use of specific examples to 

support analysis 

 Some evaluation of alternative 

perspectives (e.g., functional, 

short/long term, strategic/tactical, 

internal/external) 

 Consistently demonstrates 

independent and creative thought 

 Effectively uses general principles to 

create reasonable solutions and/or 

predictions 

 Effectively uses specific examples to 

support analysis 

 Effectively evaluates alternative 

perspectives (e.g., functional, 

short/long term, strategic/tactical, 

internal/external) 

 

Conclude  No decision 

 Decision not based on or only 

superficially based on sound evidence 

and prior evaluation 

 Decision not supported with persuasive 

arguments 

 Does not acknowledge other potential 

outcomes 

 

 Decision based on biased 

information/reasoning 

 Irresolute decision 

 Decision somewhat based on sound 

evidence and prior evaluation 

 

 Decision somewhat supported with 

persuasive arguments  

 Acknowledges other potential 

outcomes, does not effectively 

persuade they are less desirable 

 Clear decision 

 Decision clearly based on sound 

evidence and prior evaluation 

 

 Decision clearly supported with 

persuasive arguments 

 Effectively persuades that other 

potential outcomes are less desirable 

 

 Total: 
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MSU College of Business                

Fall 2007                 

 

Written Communication Assessment Rubric 
 

 0 ï Below Expectations 

 

1 ï Meets Expectations 2 ï Exceeds Expectations Score 

Organization & 

Development of 

Ideas 

Ğ No, or poorly communicated, 

introduction 

Ğ No clear thesis 

Ğ Little or no logical connection from one 

idea to the next  

Ğ Conclusion (when needed) absent or 

perfunctory 

Ğ Introduction implies but does not clearly state 

thesis, purpose and/or organization of paper 

Ğ Thesis present but not fully developed 

Ğ Generally thoughtful development of argument 

with some gaps in logic or reasoning.   

Ğ Conclusion (when needed) briefly summarizes 

paper but does not tie it into a coherent whole. 

Ğ Clear introduction states thesis, purpose 

and organization of paper 

Ğ Thesis clear and well-developed 

Ğ Logical arguments and analysis are 

easy to follow 

Ğ Conclusion (when needed) is clear and 

comprehensive. 

 

 

0 

 

1 

 

2 

Spelling & 

Punctuation 
Ğ Frequent errors (average  3 per page) 

Ğ Errors interfere with communication 

Ğ Occasional errors (average 1-2 per page) 

Ğ Errors do not substantially interfere with 

communication 

 

Ğ Very few errors (av. 1 per page) 

Ğ Errors do not interfere with 

communication 

 

 

0 

 

1 

 

2 

 

Grammar, 

Sentence & 

Paragraph 

Structure 

Ğ Sentences regularly contain grammatical 

errors or other problems (e.g. tone, word 

choice) that interfere with communication 

Ğ Paragraphs generally lack focus 

Ğ Writing overly informal. 

Ğ Quotations often interrupt the flow of 

writing 

 

Ğ Sentences are generally grammatically correct 

but occasionally awkward (e.g. with respect to 

tone, word choice) 

Ğ Paragraphs generally focused and coherent.  

Ğ Writing generally professional. 

Ğ Quotations occasionally interfere with flow of 

writing. 

Ğ Sentence structure makes paper easy to 

read  

 

Ğ Paragraphs are focused and coherent 

Ğ Writing consistently professional. 

Ğ Quotations are integrated seamlessly. 

 

0 

 

1 

 

2 

Sources & 

References 

Ğ Sources for facts, quotations and ideas 

not properly indicated. 

 

Ğ Sources do not support the authorôs 
points. 

Ğ Too few sources used 

 

Ğ Where appropriate, sources for most facts, 

quotations and ideas are properly indicated.   

 

Ğ Sources generally support the authorôs points. 

Ğ More or a greater variety of sources should be 

used. 

Ğ Where appropriate, sources for all 

facts, quotations and ideas are properly 

indicated.   

Ğ Sources consistently support authorôs 

points. 

Ğ Appropriate variety of sources. 

 

0 

 

1 

 

2 

 

 

   Total: 
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April 2009 

MSU College of Business 
Oral Communication Rubric for Formal Presentations 

 Below Expectations (0) Meets Expectations (1) Exceeds Expectations (2) Score 

Organization 
& 

Development 
of Ideas 

Ğ Introduction is nonexistent or does not 
clearly state thesis, purpose and 
organization of presentation. 

Ğ Little or no connection exists from one 
idea to the next, or ideas lack support. 

Ğ There is no discernible conclusion or 
conclusion is not clear and 
comprehensive. 

Ğ Responses to audience questions are 
evasive or incomplete. 

Ğ Clear introduction states thesis, purpose 
and organization.  

 
Ğ Arguments and analysis are easy to 

follow and well supported.  
 
Ğ Conclusion is clearly stated and 

comprehensive. 
 
Ğ Responses to audience questions are 

direct and complete. 

Achieves  ñMeets Expectations,ò 
standard plus: 
Ğ Content of presentation is 

exceptionally impactful, 
memorable, creative, 
appropriately humorous or 
rhetorically unique. 

 

Delivery Ğ Pitch of voice and/or speaking rate 
interfere(s) with presentation. 
Ğ Frequent verbal fillers or inappropriate 

terminology used.  
Ğ Eye contact is infrequent, inappropriate 

or concentrated.  
Ğ Relies excessively on notes or visuals 

for cues. 
Ğ Body language or motion is distracting.  
 
Ğ Duration is excessively long or short (< 

or >10 % of allotted time). 

Ğ Speech is clear, of appropriate volume 
and of a measured pace.  

Ğ Professional word choice is used with few 
verbal fillers. 

Ğ Eye contact is frequent, appropriate and 
audience-wide.  

Ğ  Reliance on notes and visuals are 
minimal. 

Ğ Posture, position and movement are 
appropriate and convey reasonable 
confidence. 

Ğ Time is properly managed (within 10 % of 
allotted time). 

Achieves ñMeets Expectations,ò 
standard plus: 
Ğ Exceptionally attuned to audience 

mood and reactions; works hard 
to grab and keep audience 
interest. 

 
 

 

Presentation 
Aids 

(visuals, 
audios, 

handouts, 
props) 

Ğ Presentation aids are inappropriately 
used, hard to follow or inaccurate.  
Ğ Presentation aids are primarily repetitive 

with speech or offer unnecessary 
content. 
Ğ Avoidable errors or disruptions in use of 

supporting technology interfere with 
presentation. 

Ğ Presentation aids are professional, clear, 
and void of distracting errors. 

Ğ Presentation aids fully support speech to 
enable greater audience understanding.  

Ğ Supporting technology is effectively used. 

Achieves ñMeets Expectations,ò 
standard plus: 
Ğ Exceptionally effective use of 

value-added graphics, props, 
supplemental materials or leading 
edge technology.   

 

Team 
Dynamics 

Ğ Speaker transitions are nonexistent or 
disruptive to the presentation flow. 
Ğ Speaking responsibilities are noticeably 

unbalanced. 
 
Ğ Non-speaking team members distract 

audience from key speaker. 

Ğ Verbal transitions between speakers 
effectively direct audience attention.  

Ğ Presentation and question responses are 
appropriately shared between team 
members. 

Ğ Non-speaking team members 
demonstrate a professional demeanor. 

Achieves ñMeets Expectations,ò 
standard plus: 
Ğ Team members are exceptionally 

adept at integrating individual 
presentations and reinforcing key 
messages. 
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MSU College of Business 

Fall 2007 

 

 

Ethical Decision Making and Social Responsibility 

Assessment of Learning Rubric 
Fall 2007 

 0 ï Below Expectations 1 ï Meets Expectations 2 ï Exceeds Expectations Score 

Recognition of 

Ethical/Social 

Responsibility 

Issues 

Ğ Little or no recognition of relevant ethical 

issues 

Ğ Fails to recognize one or more of the most 

salient ethical issues 

Ğ Identifies some of the relevant ethical issues 

 

Ğ Identifies the most salient ethical issue 

 

Ğ Identifies all relevant ethical issues 

 

Ğ Demonstrates creativity and insight into 

identification of ethical issues 

 

Knowledge of 

Ethical/Social 

Responsibility 

Decision-Making 

Tools *  

Ğ Little or no understanding of ethical tools 

 

Ğ Undeveloped understanding of 

implications of ethical tools 

Ğ Working knowledge of ethical tools 

 

Ğ Competent understanding of implications of 

ethical tools 

Ğ Comprehensively articulates relevant 

approaches to ethical issues 

Ğ Demonstrates deep understanding of 

implications of ethical tools 

 

Evaluation of 

Options for 

Action 

 

Ğ No recognition of options or recognizes 

only one reasonable option 

Ğ Superficial analysis of social and/or 

personal implications of options with little 

specific support 

Ğ Identifies reasonable alternative options 

 

Ğ Competent analysis of social and personal 

implications of each option supported by some 

specific information 

 

Ğ Identifies multiple reasonable options 

  

Ğ Comprehensive analysis of social and 

personal implications of each option 

using specific information  

 

Decision Ğ No decision or decision reflects little or no 

serious engagement with ethics and social 

responsibility 

Ğ Not supported with persuasive arguments 

and evidence 

Ğ No other options recognized 

Ğ Decision reflects competent but not fully-

developed ideas on ethics and social 

responsibility 

Ğ Supported with generally persuasive arguments 

and some evidence 

Ğ Acknowledges other options with some 

recognition of their legitimacy 

Ğ Decision reflects well-developed ideas 

on ethics and social responsibility 

 

Ğ Supported with clear and persuasive 

arguments and evidence 

Ğ Effectively persuades that other options 

are not optimal 

 

    Total: 

 

 

 
*Decision tools include Universalism, Relativism, Social Contract, Pareto Optimality, Cost-Benefit, Golden Rule,  appeal to Moral/Ethical principle or authority:  

e.g. Corporate Codes of Conduct, Mission Statements,  Utilitarianism, Fairness, Justice, or Rights etc.  

 



 26 

Core Curriculum Matrix     Skill -Related Objectives 

 Written 

Communication 

Oral 

Communication 

Quantitative 

Analysis 

Information  

Technology 

Critical 

Thinking 

101: Freshman 

Seminar 

 

Short individual and team reports 

applying business concepts to current 

industry; individual report on 

community service values; final report 

on business simulation results.  

Class activity presentations; Glo-Bus 

team presentations - both informal and 

formal; formal community service 

presentation 

Financial ratios, analyze income 

statements, cash analysis forecasts, 

demand forecasts 

Excel spreadsheet analysis; computer-

based business simulation; web research 

of U.S. businesses 

Problem solving within project context: 

personal plan, business plan 

201: Managerial 

Communication 

 

 

Letters, memos, résumés, quizzes,  and 

formal reports 

Impromptu,  team reports, team discus-

sions, class discussions 

Analysis of text material in mid-term 

exam 

Presentation software Audience analysis for written and oral 

delivery; research on appropriate technique 

221: Principles 

of Accounting I 

 

Financial ratios project, short answers 

& essays on exams 

Class discussion Q&A; assignments Problem solving, accounting cycle 

project 

Individual assignments Financial ratio analysis project; exercises 

222: Principles 

of Accounting II 

 

 

Homework problems that emphasize 

the compilation and synthesis of both 

quantitative and non-quantitative 

information  

Classroom discussion; professor 

initiated question and answer 

Homework problems, problem sets, in 

class demonstrations of math and 

concepts 

Use of Excel spreadsheets for problems Decision-making regarding pricing, 

outsourcing, resource allocation; recognize 

and apply appropriate methods 

301: Manage-

ment 

& Organizations 

 

 

Three papers, essay questions on 

exams 

Executive team briefing, individual and 

team discussions 

Project requires compensation analysis, 

industry comparisons, financial 

analysis; in-class exercises 

Require on-line research for papers and 

executive briefings; presentation and 

word processing software, Excel 

Papers require research and analysis to 

answer specific questions; essay questions 

on exams, critical recommendations during 

team briefings 

302: Career 

Perspectives 

Written assignments such as interviews 

and self-assessments 

Mock interviews and negotiations Personal benefits and finance analysis Use of internet for company and career 

research, personal productivity 

technology 

Assimilation of pertinent career 

information and decision-making for next 

career step 

311: Informa-

tion 

Systems 

Chapter Analysis papers, essay exam 

questions 

Class discussions Excel-based business modeling of 

problems, analytic tools, pivot tables 

and ñwhat ifò technique 

50% or more of course is technology 

based including, Access, Excel, Word, 

Powerpoint, Internet explorer 

Mini -case applications require critical 

thinking component 

331: Operations 

Management 

 

 

 Some written responses to questions 

but writing style not component of 

grading 

Group projects and in-class questions 

used to explore material 

Each module has series of quantitative 

tools that use Excel files and paper 

exercises; practice problems, exam 

questions  

Excel used heavily; D2L used for class 

management 

Group projects, chapter quizzes, 

quantitative exams, must solve ambiguous 

business situations 

341: Marketing 

 

 

Group and individual written 

assignments, essays on exams. 

Class discussion and presentation of 

individual and group projects 

Marketing math problems and analysis 

of quantitative market research data 

On-line research and application of 

specialized and general software 

Real-life application of marketing 

principles, case analysis, proposal and plan 

defense 

351: Finance 

 

Written descriptions of problem 

solving approach on cases, problems, 

and exams 

Oral defense of problem solving 

approach on problems and cases 

Major focus of the course.  All course 

objectives involve the development of 

quantitative skills.  Problems, cases, and 

exams 

Excel spreadsheets for problem solving. 

Internet databases for firm analyses 

Case studies and problem exercises 

361: 

Introduction to 

Law 

Individual and team written 

assignments ï graded on both content 

and style and grammar 

Team oral advocacy, in-class 

discussion, moot court, mock hearing 

None None RAT, integrated written assignments, in-

class discussion, in-class exercises 
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 Written 

Communication 

Oral 

Communication 

Quantitative 

Analysis 

Information  

Technology 

Critical 

Thinking 

474: Senior 

Seminar 

 

 Several industry and company level 

analyses and Business Strategy Game 

report  

Small group discussion, TLEs, case  

analyses and BSG decisions are 

defended orally in class 

Case analyses and BSG reports require 

specific components of financial and 

quantitative analyses 

Spreadsheet analyses; computer-based 

simulation, 

Focus of course.  Must make well-reasoned 

actionable recommendations based on 

analyses of complex and ambiguous 

information; assumption, rationales, and 

conclusions challenged in class  

Required non-

business  pre-

core courses 

  Math 170, Survey of Calculus; STAT 

216, Elementary Statistics; STAT 217, 

Intermediate Statistical Concepts, or 

MGMT 231, Knowledge Creation and 

Inquiry in Business; ECON 102, 

Macroeconomics; ECON 21, Micro 

Economics 

CS 150, Computer Literacy, as 

prerequisite for BUS 211 

 

University Core 

Requirements 

ENGL 121,College Writing I  One quantitative course required; for 

Business students, this course if MATH 

170, Survey of Calculus 

 

ñContemporary Issues in Scienceò  Course: 

CIS courses will improve students'  

¶ Understanding of how science 

contributes to analyzing complex 

problems in the contemporary world 

¶ Understanding of scientific methods, 

including the kinds of questions asked by 

scientists and the methods used to 

explore those questions  

¶ Critical thinking, writing and oral 

communication skills  

¶ Ability to independently analyze 

information from multiple sources  

¶ Ability to work effectively in small 

groups  

 

One ñInquiryò course in each of the arts, 

humanities, social sciences and natural 

sciences.  Inquiry courses are intended to 

improve studentsô  

¶ Understanding of disciplinary methods, 

including the kinds of questions asked in 

the discipline and the methods that 

practitioners use to explore those 

questions  

¶ Understanding of how ideas and methods 

in the discipline have developed or 

changed  

¶ Critical thinking and written or oral 

communication skills  

¶ Proficiency in analyzing information 

from different viewpoints  
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Core Curriculum Matrix (page 2)    Qualitative Objectives 

 Lifelong 

Learning 

Ethics 

 

Multicultural 

Diversity 

101: Freshman 

Seminar 

 

 Personal strategic plan; professional development log Students engage in a team community service project, evaluate corporate 

citizenship 

  

 

201: Managerial 

Communication 

 

Team projects, participation, cooperation, effective 

communication 

Article analysis of ethics violations; Ethics framework for decision 

making 

Text ï cultures, comparison of; cross-cultural communication; diversity and its 

effect on communication; international audiences 

 

Group discussions on globalization, international diversity, impact on 

communications; video on diversity 

 

25 minute group presentations on the communication aspects of diverse audiences 

and international implications,   

Americans with Disabilities Act and its impact on business, gender and sexual 

harassment issues in the workplace; in-class exercise on diversity 

221: Principles 

of Accounting I 

 
Financial ratio analysis project Discussion of recent events, discussion of motivation and ethics relative 

to other accounting methods, potential motivation for asset impairments 

and other accounting judgement 

 

 

222: Principles 

of Accounting II 

 

Collaborative in-class problem solving Requirement to follow MSU code of conduct; social and ethical 

implications; identification of multiple stakeholder objectives and 

differentiate competing interests 

 

 

301: Mgmt 

& Organizations 

 

Opportunities to work in teams and learn about teams; 

written expressions of thoughts and ideas; research 

Ethics integrated into most chapters, class exercises that focus on ethical 

issues, executive team briefing involves business environment and 

stakeholders 

In class discussion on the topic of international industry drivers and impact of 

national culture (collectivistic vs. individualistic, etc.) 

 

 

302:  Career 

Perspectives 

Self assessments and discernment are encouraged; projects 

develop research and planning skills  

Class discussion on the ethics of accepting a job offer, including written 

offers and contracts, stop interviewing and notifying any pending 

companies; class discussions on various companiesô efforts to promote 

ethics and social responsibility with its employees the right ñfitò, etc. 

Paper #1 focuses on reflecting, researching and creating a professional 

package (cover letter, resume, references) that allows the student to apply 

for an internship or a specific career or with a specific company, 

including the studentôs proposal reflecting an understanding of the 

companyôs level of social responsibility and ethics with its employees and 

customers. 

 

Viewing and discussion of film,  Enron: The Smartest Guys in the Room 

 

ñExploring Diversity in the Workplaceò presentation and discussion of 

stereotyping, prejudice, ethnocentrism and collusion.  The discussion focuses on 

the importance of valuing diversity and the role of diversity in the global economy 

and through the career process. 

 

The global opportunities surrounding career planning and career tracks, as well as 

issues surrounding diversity and globalization, are discussed in class. 

 

 

311: Info- 

Systems 

 

Teamwork, expression, research, and critical thinking to 

pull it all together 

Discussions of Information Age ñBill of Rightsò  as potential IS ethical 

standard.  Discussions of Privacy, Computer Crime, Identity Theft, 

Outsourcing, and productivity losses due to email SPAM & viruses.  

Computer Security Manual assignment contains significant components 

here.  Students have been asked to write an ñAcceptable Useò Policy for a 

companyôs Information System resources. 

Many aspects of information systems are global as major systems are 

implemented and used globally.  These topics appear in readings, discussions, 

written assignments and on exams and quizzes.  The IS course addresses currency 

issues & currency conversions, languages, customs, and legal environments. 

Specifically, we might talk about the use of color on Web pages where certain 

colors have wildly different associations in different cultures or we discuss the 

legal issues of US companies transmitting to the US for storage data on European 

customers. 
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 Lifelong 

Learning 

Ethics 

 

Multicultural 

Diversity 

 

331: Operations 

Management 

 

The  course is designed for individual learning done 

outside the class; class time used for clarification and 

extension of material 

Most material has an ethical dimension which must be considered; 

questions on group projects have ethical ethics element 

  

 

 

341: Marketing 

 

 

Class discussions to understand real-life events, 

understanding cross functional coordination of market to 

studentsô career 

Class discussion and case studies of ethical marketing  

 

351: Finance 

 

 Introduction to topics such as portfolio theory and rates of 

return which are important for future 

Discussed in the context of current events  

361: 

Introduction to 

Law 

 

Team based learning; Class objectives include - 

identification and development of personal value system; 

ability to see all sides of an issue before judging others, 

Respect those who disagree with you, Accept that the 

world is ambiguous and become comfortable with (and 

perhaps even enjoy) making decisions in uncertain 

environments , Improve your intellectual discipline ï you 

should be your own harshest critic, enjoy rigorous 

thinking 

One and a half week module on ethics and social responsibility, including 

a RAT and case discussion, on-going discussions throughout the semester 

Brief discussion of other systems of law; personal and property rights discussed 

throughout course. 

 

474: Senior 

Seminar 

 

 Teamwork ï course structure on team-based learning; 

expression required, research is required for projects, 

students must engage in critical thinking 

Ethics and social responsibility issues are discussed in context of current 

events, company strategies for the BGS require students to confront moral 

and ethical issues. 

 

Discussions of case analyses of companies with global presence and competitive 

challenges.  Application of tariffs, trade policy and exchange rate transaction on 

competitive outcomes in a computer simulation of the international athletic 

footwear business.  Written case analyses of companies with global presence and 

opportunities.   

Student teams participate in a sophisticated computer simulation of the 

international athletic footwear business.  Each company has a North American 

manufacturing company with very high labor costs as compared to their Asian and 

Latin American facilities.   Teams choosing to close their NA plant and to take 

those jobs offshore are asked to justify their decision on both financial and 

moral/ethical grounds.   

 

University Core 

Requirements 

 

One Humanities course required.  Courses in the Humanities will explore 

ethical and moral, aesthetic and creative, historical and descriptive 

dimensions of human cultural traditions, emphasizing methods of 

reaching a conclusion, formulating an interpretation, or making a 

judgment in the discipline. 

 

ñDiversityò Course: Through courses in diversity studies students will do at least 

two of the following:  

¶ Understand diversity within societies as well as diversity among societies. 

¶ Understand diversity through the ability to engage peoples from other cultures 

in their own language and on their own terms.  

¶ Understand the conditions and contributions of world societies OR of 

disproportionately represented groups in the U.S.  

¶ Become aware of how world societies perceive and/or pursue social justice OR 

how disproportionately represented groups affect decisions about social justice.  

 

 



Excerpts of AoL Committeeôs MFT Results Presentation  

at Faculty Meeting, April 29, 2009 
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